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Teacher Version 



INTRODUCTION TO LANGUAGE IV 

Running through every year of our language curriculum is the 
theme*— sometimes stated^ sometimes implied— that language is a 
very important aspect of human life. Therefore it deserves to be 
studied and to be studied accurately. A correlary of this theme is 
that the data for our stud^ is our actual use of the language and our 
intuition about it. What a stucfy of language attempts to do, then, 
is to make explicit or describe something that we have an implicit 
knowledge of. And it attempts to do it in a way that will otter some 
explanation of language and give the student an understanding of 
what it is and how it works. 

The work of this year is intended to make escpHcit additional 
parts of the language, it expands the phrase structure rules and 
also adds to the transformations of earlier years. Thus, it ac- 
counts for a good many constructions of the language not touched 
upon before. The student should now have a fairly competent 
understanding of the basic notions of transformational gramxhar 
and the nature of the rules with which it describes the language. 

If he has covered the material of the previous three years he should 
be familiar with the basic dements of the English sentence as well 
as with the passive, the various kinds of questions, embedded adjective 
clauses, appositives, indirect objects and transitive verbs which occur 
with prepositions, particles or directional adverbs, and negative sen- 
tences. 

Building on this knowledge, the units for Language IV are fairly 
complex. If they are needlessly so, we regret it. The fact is, how- 
ever, that language itself is extremely complex and sometimes a 
description of it, if it is to be meanin^id and accurate, must also 
be complex. There are many students who should have no trouble 
with this complexity. They are handling much more difficult and 
abstract concepts in their math and science classes. There will be 
others who may find it too much. We would like to urge you to try 
to fit the units to the abilities of your classes and to simplify at points 
where it seems necessary, without misrepresenting the concepts. 

At this time we want to suggest some ways in which this might be 
done, and to mention briefly what is covered in the year’s work* 

The units deal with four kinds of structures: reason adverbs; 
transitive verbs which take complements derived from other sentences; 
one kind of noun clause and some subclasses of nouns, adjectives, and 
verbs which occur with it; and finally the imperative. There is a fifth 
umt, coming in the middle, which should serve as a review of embed- 
ding transformations. 

The unit on the reason adverb should offer no problems. It simply 
adds one more kind of adverbial construction to those the student is 
alreaty familiar with. 
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The unit on complements is very complex. It does offer, however, 
an opportunity to generalize about the language, and this is one of the 
aims of language instniction* ^ The unit shows, how it is possible to 
relate the various elements which occur with certain transitive verbs, 
and how their occurrence is tied to the presence of these verbs. What 
the unit says is that certain transitive verbs occur with complements. 
Though they appear in the sentence after the direct object (I heard the 
dog whining. ) they are related to the verb. The student can relate 
this to what he learned about indirect objects, directional adverbs, 
and particles, all of which can be found after the direct object, though 
they are most closely related to the verb. These complements can be 
most easily explained as being enibedded elements which come from 
other sentences. In fact, there seems no easier way to explain them. 

It turns out that there are various subclasses of these complement 
verbs, each distinguished.by the kind of complement they can occur 
, with. Some can occur with nouns, some with nouns or adjectives, 
some with forms of the verb, etc. Several kinds are discussed in 
the unit. Hence the complexity. 

If you have a class which wonH benefit by this kind of close analysis 
may we suggest that you might limit yourself to making the following 
points about complements: 1/A complement verb is one kind of transitive 
verb; the complement completes the structure of the verb, 2) Comple- 
ments are like^ indirect objects, particles, and directional adverbs in 
that they are first introduced as part of the verb and are then moved 
beyond the object. (I heard whining the dog. I heard the dog 
whining. ) 3) There are many kinds of complements and the kind 
seems to depend on the choice of verb. 

This may be as far as you will be able to go. That is, you may 
find that it isn’t profitable to try to subclassify the kind of Comp verbs. 
But it does seem appropriate to let students know at least that there 
are such things as complements. They certaixily use them frequently 
in their own speech and writing. And may we urge you not to give up 
before you have tried. Even if you don’t go through the formal rules, 
the various kinds of complement constructions offer interesting material 
for discussing the complexities of the language. Students should find it 
interesting to realize that we say 

I saw her running, 
and I saw her run, 

but that we can say only 

I found her practicing, 
but not 1 found her practice. 

Even students who can’t work with the abstract rules should be able 
to come up with all sorts of possibilities. 
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The review unit should be self explanatory. It does make the 
point— which we hope you will emphasize— adjective embeddings^ 
possessive embeddings, etc., arc just examples of the general em- 
bedding transformation which enables us to embed at^ sentence in 
another if they share NP*s» This is a very general rule which accounts 
for much of the rectzrsiveness of our language and we sh^ want to 
build on it in Language V. 

^ The tinit on the noun clause should not be too difficult. Again it 
is an excellent place to emphasize the principle of co-occurrence, 
which really explains much of language. We put sentences together 
on the basis of what elements can and cannot go tog^er; turns 
out that noun clauses of the kind discussed in this yearns work can 
occur only with certain Mnds of verbs, certain kinds of nouns, and 
certain kinds of adjectives. The explanatory remarks concerning 
the unit are found hi this manual and should be ample. 

The final unit of the year, the imperative, is also a complex one. 
The imperative proves to be a much more complicated construction 
than appears on the surface, but it is an interesting one. ft is useful 
for demonstrating the difference between deep structure and surface 
structure, but the steps are admittedly complicated. They offer a 
fine opportunity logical reasoning, however, and give students 
a chance to really figure out for themselves, on the basis of what they 
can find in the language, why th^ are able to understand sentences 
such as the imperative in which much of the deep structure has been 
obliterated. unit should be taken slowly, step by step, and very 
inductively if possible. You may, if you have a slower class, want to 
stop with the ^irmative imperative. If so, you would only want to 
prove that there is a you and a will in the underlying structure and to 
show that th^ have been deleted. 

More expanded remarim on all of the units are found in the following 
material which includes the k^s to the exercises. 



£biplasatory Material and Key to the Sbcercises 

The "introduction to the Students" reviews briefly the rationale of 
a transformational grammar, the difference between phrase structure 
and transformational rules, their relation to each other and to the 
language, and the reason for eymbols. Since these are fundamental 
ideas, thi^ are worth some class discussion, as a prelude to the year’s 
work. 

Exercise. d« 3 

This exercise should give the students a chance to review the 
phrase structure rules of the grammar. They are asked to write 
sentences which will illustrate each rule. Of course, ai^ sentence 
will illustrate more than one rule, but the student is asked to mark 
only the parts which are described by the specific rule he is illustrating. 




It would be a good exercise to work out ioge^er in class Cpf^rhaps 
after the studeots have had a chance to work at it by thexnselvei^ so 
that you can elaborate on weak spots and can discover where your 
studessts need f^orther instruction* Notice that Rule 7 telescopes all 
of the earlier verb classification rules into one. By the time he is 
a sophomore^ the student should be able to haiKlle them in this fashion. 
(The asnrow was left out of the student version and also the plus sign 
after ) 

gxerclse. p. 4 

The sentences in this exercise point up areas that the student 
cannot analyse now but which will be in the units he will be stucfying 
during the year. In 1, 2, 3, 7 and 8 there are complements which 
are the rei^t of embed^ng« The student will not ]^w what to do 
with sleeping on bed in 1, cut the grass in 2, ^citing in 3^ a 
coytrd in 7. and to go in 8. You might let him conjecture a bit"* 
without oftering an answer. Sentences 4 and 10 are imperativesj 
of course^ which he will not be able to analyze until he reaches the 
last unit of the year nor will he be able to account for that you were 
Iftte in 5 and that you can^t find it in 6« Sentence 9 contains a reason 
adverb wbichT^du be dealt with early in the year. 

Discussion Questions, p. 5 

These questions should give you and your class a chance to 
review together some of the overall implications of language stu(!^. 

We hope that the students will arrive at some of the following notions<r 

1. A grammar should describe the sentences of the language. 

It should fit the language and what we know to be true 
about it. If the d jcri]^on is a Idnd that also <^x|dains 
relationsliips and revealsdie system of the language it will 
help us to understand why our language is the way it is. 

2. The use of symbols gives us a handle or tag for talking 
about a large group of related itoios. They simply znake 

it easier to talk about language. Since many of the elements 
of a sentence move around in certain transformations^ it Is 
useful to have syi^bols for the various parts so that we can 
quickly show what happens. We could say in words that 
sentences consist of noun phrases and verb phrases and that 
the noun phrases consist of determiners and nouns and that 
the nouns will be either singular or plural^ but we can show 
it much more clearly and quickly in tills way: 




S — > NP+VP 
NP — > T + N + NO 














3. ^^ri n b pSs 0lsc enable us to group things together izxto larger 
grt^ipsi fttdto show what partici^r part the larger group 
pl^s in the sentence, Forinetancej we cotdd eaythat 

^e boy was asleep on the bed is made m> of 
a-prepM^^On^p^is^^detemiiner j^us a singular po u r, bed. 
whieh are related ia this way: — ^ 




But the relationsh4>s become much clearer and more meaning- 
nu for the sentencv^ as a whole if we can show that the whole 
thing is a locative advezb^ in thi« way; 



liOC 




4, V/e can always add another word to a sentence. Any sentence 
can always be made cme word longer, (You should ask students 
to demoxistrate this for themselves, ) So theoretically it is 
always possible to make another sentence. Of course^ if we 
had to have an i n fi n ite number of rules to describe these 
sentences we shouldnH have a very useful description. So we 
try to see r^tionships that enable us to describe the infinite 
possibilities with an infinite (limited) number of rules. 

5, Most of the sentences of our language have more in the way 
of structure than meets the eye for ear). Most people may 
not have thought about this, but nevertheless, they are aware 
of this underlying structure and that is wly they can under- 
stand sentences and produce sentences. The kernel or base 
sentences students have worked with in earlier years represent 
the underlying structure. The transformed sentences 
represent surface structure. 

For instance, in The sleek car rolled to a atop, everyone 
understands that the car is sleek. This seEenceis in the 
underljdx^ structure. We also understand that The teacher caw a 

j£gt and ^yen hy the teacher say tHe same^^g, 

The reason is that they have the same base (or underlying) 
structure. In both the relationship between teacher and give 
and test is the same* This underlying stxticture is most 
clearly expressed by a phrase marker, or branching diagram, 

(5, 1^8 question should give the student a chan e to speculate 

about language in an imaginative way. You might asl^ for 
instance, how we could build on what has gone before— which 
our civilization obviously dees— without language. How can 



e 
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knowledge someone else has discovered 
tfajpOUgh tte process ourselves ? How can 

Olilturelhdm<^o^ 

^ ^^Fhis ^estion shomd^^ 



make for a lively discussion* 



f- 
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Tocher Versioa 



THE REASON ADVERB 

^.1 •ddyd two op^r^ elements to our second phrase structure 

rule: the time adverbial (Tm) and the place adverbial <Loc). In this 

are going to add another optional clement: the reason adverbial 
uieasosii* 

learn several things about this particular adverbial: 

K optional; it is the only adverb which never appears as a single word; 

and it may appear with any of verb. 

<**11 optional element that can appear with 

au hin^ of verbs^ it will appear in the branching diagram at the place 
where the ve^ appears: ® 




Dominating the verb and the adverbials will be the VP. 



« . , « Key to Exercises 

Exercise 1, p. 3 

& our miswers we have broken down the NP*s to T + Nhum + Sing, 

,trSl necessary to the main purpose of the 

unit— ^e hitroduction of the reason adverb«*"feel free to have your 
students simidy bring the NP down iirto the symbol string. ^ 

1. The fish went through the ladder yesterday. 













-S- 

”P^** ^ghi be considered plural cr singular in this sentence. 
If you Im the locative may be broken down into prep, plus NP. or 
simply brought down as Loc* 

2. Mother sewed the dress in the kitchen. 




. studlents mi^ feel that this sentence is ambiguous. They 

mi^ show some concern as to whether in the kitchen tells where the 
^ess is or where the sewing was done. Show them that one possible 

sentence is the one we have diagrammed!, and that 
anther interpretation is that the sentence is the result of a^iible base 
embeading. 

Mother sewed the dress 

The dr3ss was in the kitchen] / 

Mother sewed the dress which was in the kitchen 

Mother sewed the dress in the kitchen. 










233SSSSs^^:S3SS^ 




^Qm 

3« The tenor sang last year at school* 









<C^ 



You will notice that we have left last year as a unit* As the students 
do not have the necessary information to work with last, it mi^ht be 
better to leave it thus* Last and words like first, second, next, and 
final wiU be explained in future uxiits* 

Traditionally, last was called an ordinal adlective^ The word 
behaves somewhat like an adjective; however, Ik is an ordinal post 
determiner* That is we find it after the deterxniner just as we find 
ordinal numbers after determiners: the second book, a third choice, 
and last year* 

If students show particular interest in the word, you mi^ let 
them try to find out for themselves some of the ways the word behaves* 
Using the blackboard, you might work with several sentences to see 
what happens: 

e* g* 1) The boy is handsome* 

2) The boy is last. 

3) The handsome boy arrived* 

4) The last boy arrived, 

5) The last of the boys has arriv'ed* 

* 6) The handsome of the boys has arrived* 

♦ 7) The boy was handsome in the race* 

8) The boy was last in the race* 

‘ . 9) Handsome boys are popular* 

*10) Last boys are popular* 




In the case of 2 and.8, we sense a deletion: 

boy is (the) last (one)« 

The was (the) last (one) in the race* 

Jhe th«t « can occur In a constpucaon like the laat oif shows that 

it ts different fi«)m a reguter adjective. ^ ^ouuwbuw 

4, Clec prepared tJi?e meal carefully. 

S 




0 + deo + sing 

V 

prei^ed 

5* The guests will go to the dance tonight* 



*4» «W 

six^'i* Adj+l|^ 
0+1^681+ sin^ ! \ 

1 / ca]reful+lV 

IX 

leal car^uUv* 



the meal 





. -=«w -^- •— — tCj-_ 



■!g^grsgg3Lg- SCgsS3E^ feT^e>: 
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# 6, ^e boys are ikying tezmis at school. 




Nhum 



T+ N. 



Alts 

liis be^^hig Vt<N, 




I 



pres 



prep 



NP 



'^n''^ 1 n'* 



1 si 



m 



sing 



1 14*“ 



I 



sihg 



hlun’ P|®» + bp i* g*- Vt[+ ^ N|n+a^prep*T^Nin+sijg 

The biy plur pres be inf* plky» CH- tenntg» g^r.^ » 1 I - | 

**! QH’school I 

[/ 1 

tennis at 




The beys 





are playing 



school. 



#TeOT^ can be called a mass noun, ®s can the nouns used.to denote 
otiier ^mes (badminton, football, checkers, etc. ); but in some ways 
mese seem to be a special subcategory. Names of subjects are probably 
m the same class: history, mathematics, etc. In some ways they are 
like proper nouns. We can say 1) Gwendolyn is 

2) Tem^ is exciting. 

*3) ^e Gwendolyn is exciting 
ffic ^nnis is exciting. 

The" Gwend^^ whom 1 know is 
exciting. 

-- - 6) The tennis which 1 play is exciting. 

Neither of these words, *Wndolyn*‘ or "tennis" takeFan^ifegilS^s 
me word its^ is followed by a restrictive clause. Neither of these words 
takes a jdur^ verb* Neither can be itself be made plural. We can say 
Gwenml^ is the name of a girl**^ girl called Gwendolyn* We say 
tennis is the name of a game*«**a game called tennis. 



We would not say 
We might say 



or 



or 



(X course you do not need to bother with these explanations unless 
the ^dents show interest. It is exciting, someth^ses, to try to find out 
what the words can do, without necessarily giving each one a labdi. 



1 



i 



Jo 



U 



jfs) 



m 









w 



iscr 



Ih 






m 



Do not be afraid to theoj^e about oitr language. Msuiy difficultieB 
\d}l eventually be worked out. Ih the meantime, if you donH know how 
to make a rule, if you dotf t kaiow what category to iwt a word in^ dorft 
worry about-ia^rule; don’t wony about a cate^zy; but work with the 
students to see wh^ characteristics the word hB8» 



7. The children swim in the pool in the morning. 








8, The children wwixn in the pool for ftm« 




son 



prep NP 




mass, 
sing 



niass 

■*■ P«s + ■*■ T + + siig»pr!ep^T 

/ I I 

T + Pdpeye + siiig*- prfes + Mt. + 0 + spinich*- 8ili^or<- 



pV 

Popeye 




V / I energy: 
pimch for enwgy« 



I 

ing 



eats 
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10^ The girls bowl for exercise. 




Exercise 2^ p. 6 
Verb 



1. 


was 


2. 


closed 


3. 


is going 




has 


5* 


are ringing 


6 . 


became 


7. 


called 


8 . 


carry 




ai^eared 


10. 


broke. 




Reason Adverb 

from e]qx)8ure 
because of damage 
for ftin 

because of his ftdher 
for victory 

for help 

because of i^Olergies 
on account of the 
zn^dne 
because of anger 





o 




S^??22^:r2SSS!2S2assaaasaB;»saBS«e!S5!SBsj£ajES^®8aaaeBS3 



g/sa*ssg^ 
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10« c hi ld bnAft-’dic 1^ becftOM pf sz^r«i 




N NO 



T + ^iniTY? 0^ past 




Vj^+ aii^ p r e p^ 



The 




singi’ past + break** the** 




broke 



tcnr** sin^ 
\^^^De^xSe 



the tdy because of ani r* 




m 

^%4 



l%'i 



a 



— — ^ vs. Awmio \oecause x was angry x , 

laimber 10, the unit because of behaves as a prepositiim 




Sxercise 3, p* 8 



1 . 

2 . 

3o 

4. 

5. 
8 . 

7. 

8, 
9. 

10. 



NB+ 
NP + 
NP + 
NP4* 
NP-t* 
NP + 
NP+ 
NP + 
NP + 
NP + 



pest + 
past*** 
past*** 



past 4* 
past*** 
past*** 
past*** 
pros t 



IH 
• IT .''r/^' 



Vtr**- NP*** Tm 
Vj*** Loc*** fieason 
Vt+ Beason 

be *** lfi|f + V.+ Loc+ Beason 
Vi*fr Loc*** Tm*** Beason 
yi^*i* NP+i Reesoh 
M> be*** Loc*** Tm 

Xlac'** a4i+ Beason - 
Vgr*** NP*** Tm 






ijt / 



iERiC 







► 
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Teacher Version 



COMPUSMENt VEIiBS 



- Be^tts e this is really an extension of ESCPANSION OF 
TIUlNSmyE ySBBS^ we uxfe you to read the TEACHER’S MAmJAL 
for-Lffh^ m pp. 13-17, before teaching this one. The transittve 
verb ^ 9, varied claesi Eiaiiy of its nfembers bring with thehl elements 

NP. For example* a class Imown as iix^ 
obj^ verbs (^vg^ et^) bring indirect objects; one subclass requires 
a d^ectioi^ adverb (He put the key in his pocket* ); another comes 
with a partible^ which is Charactered by its moveEdsility (He put on 
his boot^ /He put his boots on* ); and another class occurs tied dos^y 
to a preposition (She looked at •Qie picture* ) The complement verb 
dealt with in this unit is another of this class of transitive verbs which 
occur With other elements* 



These elements, in away, complete, or make mere complete, 
the sense of the verb* Since all of fees:'?, depend for their presence 
in the sentence on the verb, they are placed in the phrase structure 
as part of the subdass of appear in the underlying structure 

attached to the, verb* However, in most cases it becomes possible, 
sometimes XMces&ary, to move the attached dement to a position 
beyond the direct object NP* 



(Indirect Object) 



lO 



He gave to Mary a pin 



He gave a pin to Mary 
(optionally: He gave Mary a pin* ) 



(Directional Adverb) 



Dir 

He sent to Europe his wife 



He sent his wife to Europe* 



(Partide) 



Prt 



Berry called the coach 7 ^^ 
Berry called the coach up. 



In the case of the verb + preposition, the preposition is not moved. 

They depended on their advisor* 



not *Thay depended their advisor on. 



i^mplements, which enter the sentence with certain verbs called 
complement verbs, differ in one respect from the other elements at- 
tached to subclasses of transitive verbs in that the place of the comple- 
ment is filled from anoj^cr acntence* This can be demonstrated vrith 
an examine* We have a sexitence 



^e president appointed me guard* 



¥ 






ci 









a.! 



59 
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Gu^ is a complement which Js p<wsMe with the verb appoint. (Me 
is th^ direct object NP, of coimse. ) But it isn’t enough to say singly 
that the comidement is a noun phrase* (Comp — > NP), We will 
<^cpyer that many kin ds of structures can serve as complements, and 
me rules would become unwieldly and inaccurate if we tried to account 
for them all in a rewrite rule. Moreover, we can find evidence that 
^ sentence above, indeed has come from another sentence* 
because we j^so have the sentence . ' 



have come from a sentence with a verb* It becomes, then, simpler 
to show that the place of the comi^ement is filled with an embedding . 
from smother sentence— by a transformation* So we can include 
compUm^nt verbs as a subtOass of transitive verbs (V+j. — ^v+c + Comp), 
i^d uxl the place of the complement with elements from other sentences* 
we cai^ in fact, have a yewzite rule which says just this. Comp — > S. 
vmere^ stands for embedded sentence* Specific rules will describe 
the form of the source sentences and of the comidements*# 

®*?**J“«Ple»««rts toUowii!gtraniltivevei*s have, a»e character- 
is»c of indirect objects, directional adverbs, etc* of appearing in the 
j^erlying structure attached to the vcih and then having to be moved 
b^m the direct object, it is possible to write a general rule which 
describes n»ny types of sentences, and thus to show their relation* You 
will recall the rule which indicates the various subclasses of transitive 



The president appointed -me to be guard* 

^he fact that to be can occur in the complement indicates that it must 



verbs: 




position:. 



^ which places the elements in their proper 



*^verb 

separation 




• • • 



< jrn j • 

[^[CompJ j 

■ ^ (optional for lO and Prt, but obligatory otharwise) 
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Many differed structures can appear as complements of the 



comi^eme^ vei^b. They are distinguished by their sources and their 
mumate shape. There are verbs wliich ate grammatical only with an 
NP^ complement. Besides these, there arf^ers whi<S^n SSier 
an NP or an AdJ, , and some can accept only Adj. 



(Source: Johnson is president. ) 
♦They elected Johnson presidential 

They called Bill a fool. 

(Source: Bill is a fool. ) 

They called Bill foolish. 

(Source: Bill is foolish* ) 



(Only Adj) They painted the town red. 

(Source: The town is red. ) 

♦They painted red the town 

source, sentences with Be + Pr. Still others 
with the same kind of source allow the Be. to be emSe^del with the Pri 
m this case the Be is embedded with^l^e traditional iiafinitive. ) — 

They took her to be your sister. (Source: She is your sister. #) 

They considered him to be a fool, (Source: He is a fool. ) 

The source of the to is a transformation of the tense of the source 
sentence. 

Thus Tns to. 



Verbs like want can have complements containing verbs other 
Be, which appear in the complement with tp. 

lliey wanted him to be there. (Source: He is there. 



They wanted him to go there. (Source: He goes there. 



Another group accepts, complements formed from sources con- 
taining nearly any kind of verb which is in its ing form. 

The principal caught John) ^ 



(Only NP) They OleOted Johnson president. 



Tns + Be 



to+ Be 



V 



fool 



.1 .i 



IS a 



to be a fool 



tns be to 't* be) 



tns + go c=s^ to + go) 



John was cheating The principal cau|^ John 
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Stm auother group allows the embedding of the lexical verb of the 
sourcfj without but these are more limited in the Mn d g of sources 
they will acceptfor complements. For Instance, neither Be + Pror 
^mid &ccq>table, 

*1 saw the wall be red. 

*I saw him have a car. 

but I helped him do the work. 

We saw the wall crumble. 

As you will find, some verbs will appear in several classes. For 
instance: 



I heard the chUd cry. 

I heard the child cr^g, 

Peter considered him to be a friend. 

Peter considered him a friend. 

This kind of cross classification is not. of course, uncommon in 
language. There w^ be verbs in every class which belong oiiy to that 
class. But there will be others which belong to several classes. More 
accurately, we mi^xt say that some have characterii^ics (or features) 
^several cesses. Do not allow this fact to disturb your students. 

Tmey may, in fact, enjoy trying to find examples of such cross classi- 
fication as evidence of the flexibility and complexity oi the language. 

In this unit, we havenH by any means exhausted the kinds of 
complement structitres which occur with transitive verbs. Nor have 
we attempted to assign symbols to the various subclasses. The im- 
portant thing for your students is that they become aware of the nature 
of complements, of how common they are in our language, and somewhat 
arore of their great variety. They should of course see once more that 
there is order and eystem in the language and that by analyzing the 
underlying structure it is possible to find this order. Th^ may want 
to try to find ^camples of other kinds of complements and try to tilscover 
me sources. « they do so, th^ will probably soon chscover that other 
^ructures besides the transitive verb have complements, for example? • 
He was eager to please , where to please follows the adjective e ager. 



. KEY TO EXERCISES 

j^rodi^ory note^ There are probably more items in many 
exercises than you wish to use. A^pt them to your class* if you 
prefer to use them in groups^ or to have them done on the board, or 
to use them simply as examines to illustrate your class discussiox^ 
fett free to do so. They are there as a teaching and learning device, 
loot as an end in thems^.ves* Some of the later exercises which call 
for writing symbol strings may prove too complex for some cjjstsaes. If 
so, you n^y wish to have the students perform the transformations at the 
sentence lev^ a^ eltoinate writing the strings, tliough, of course, students 
who aw fo think in terms cf the symbols will be getting a more precise 

understandingof what is involved. & 









Exercise 1> p; 10 

. Sentences. #2^ 4, 5, 6, 7, 8, and 9 all contain V+ jq verbs. Each 
of these sentences have two NP»s following the verb and can be made 
passive iittwo dii^erent ways. The V*io verbs are as follows: 

2. ^ve . 

4, wrote 

5, built 

6, asked 

7, gave 

8, gave 

9, sold 

Exercise 2. p i9 

1. Consumer; Tlie girl thought(comp) the boy, 1 

Source : The boy is an idiot. ^ 

toeraediate step) The girl thought an idiot the boy. ^ 

(Final sentence) The girl deemed the boy an idiot, 

2. The man considered (comp) his wife. 

His wife is a fool. 



The queen dubbed a knight George, — ■-■ A 
The queen dubbed George a knight, 

4, The class chose (comp) 3\^r\L ( ^ 

Mary is 

#The class chose queen Mary, — A 
The class chose llfery queen, ^ 

#(The cfce s chose Queen Marv would obviously have a different 
derivation, with Queen Mary being the direct object and the comple- 
ment missing# in that case Queen would be part of the proper noun 

5. We ctOled {comp) the (toe.\ 

^rhe dog is Harrvo j 7 

We called Harry the dog, . ~ \ 

We called the dog Harry, 




The man considered a fool his wife, 
The man considered his wife a fool. 



3, The queen dubbed (comp) 



George is a knight . 






i 
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6. We nozninate<i (comp) him ^) __ 
#He is captBiiL j ~~ 



#Cras is an excellenfc place to point out, if it seems necessary, 
thatjm and hto are two forms of the same pronoun. We haven’t 
Witten a rule showing the restrictions on their use, but a comidete 
grainmar would contain one. It would be a pronunciation rule in— 
di^t^/^t he — ^ him when it occurs in the position of direct 
object, after a preposition, etc. You might want to ask your 
students how th^r would write such a rule. ) 

We nominated captain him. 

We nominated him captain. 

7. We made (comp) him. ^ 

He is the master . j 

We made the master hirp . — ^ 

We made him the master. 



8. TOe troop chose Xcomp) Mrs. dark.^ 
Mrs. Clark is the ieader l 



The troop chose the leader P^s. Clark. 
The troop chose Mrs. dark the leader. 



IBhcercise 3. p.l4 

(and 8 for some people) result in ungrammatical 
constructions. . The other items are as follows^ 



2. The girl deemed (comp) the boy. 1 

The boy is foolish . J — j 

The g^l deemed foolish t he boy. 

The girl deemed the boy foolish . 

3. The man considered (comp) his wife. ) 

His wife is idiotic. j 

The man considered idiotic his wife. - 
The man considered his wife idiot ic. 

6, V/e called (comp) the dog. 1 ^ 

The dog is fierce . > ^ 

We called fierce the dog, ) 

We caUed the dEjf fierce. ‘ 



There znay he a ^erence ot opinion about 8. Some may find it un- 
grammatical* BjQ^ever^ given anotiier ad^ective^ there should be no 
problem; for example 

We made him happy. 



8. We made (comp) him.] 
He is mssterftd. ^ 



We made masterful him. :rrr^ 
We made him masterful. 



The verbs in Hxercise 3 which take only NP*s as complements are 
,^ect^ choose, dub, and nominate. 

^ercise 4. p. 15 
IJ VtQ 

1. The workers called the bov sillv. NA 

VtJ 

2. The men chose Isab^e ctueen. N 

Vtc 

3. The girls considered Gerrv foolish. NA 

4. The crew maoe Jack the leader. HA 

VfC 

5. She named her d^^^er Jennifer. N 

6. The sergeai^^confihd^ed his men fools. NA 

7. The 

8. Jack 

9. The students. 



2 ) 



CBU 



^tnade Phyllis happy, NA 

Joe a friend. NA 
Vtc 

t hoiilght the test difficult. HA 




10. Joan caUed him a nuisance. NA 



11. They elected secretary. N 

12. The referee procfaunced him winner. hA 



vt.c 



Comp 



uon 

1. The workers called the bov silly. 

from; . Comp 

♦The workers caHed smv the boy 
zronu 

The workers called (comp) the bpy. 
The bc^ is^siHy. 

Ccjtmp 

2. The men d ^e Isabelle queen. 
from; ^“c Comp 

♦The men chose Isabelle, 
from? 

The men dibse (comp) Isabelle. 
Isabdle is queen. 

♦ ungrammati^ 
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v*c 



3 # 



Comp 

The girls con ^dei«d Ger^r foolish 
l!coin: ■ Comp 

♦The girls considered foolish Gerrv, 
from: 

The girls considered (comp) Gerry* 
Gerry is foolish* . 

Comp 

4. The crew made Jack the l^der * 
from: vt'c “Cconp 

♦The crew made the leaaer Jack* 

from: 

The crew made (comp) Jack, 

Jack i ^^the 

5* l^e na^ed her daughter Jenn^^* 

froi^vt^ Co^ 

♦She named Jemmer her daughter* 
from: 

She named (comp) her daughter* 

Her daughter i s Jennifer. 

6* The sergeant con^dered his men 
from: Vic Comp 

♦The sergeant considered fools his men. 
from: 

The sergeant considered (con^) his men. 
His men ar afools. 

^ tC" " "" Comp 

7. The girls made PhvHis happy. 

from: ”tc Comp 

♦The girls made hapfar Fl^lliS. 
from: 

The girls made (comp) Phyllis* 
Ptqrllie^shagg^. 

Coinp 

8. Jack imagfaed Joe a friend* 

”0 Comp 

♦Jack imaar^ed a frihnd Joe. 
from: 

Jack imagined (comp) Joe* 

Joe is a friend. ^^, 

Vtc Comp 

9. The students though t the test difficult. 

♦The students thodght dif fifc^ the test* 
frcmi: " 

The students thought (como) the test. 

Ttie teat is d^c^r 

^ ■ Comp 



^ ^ vsQznp 

10* Joan called him a nuisance . 



from:T^C. 

♦Joan CBliied a,nuis^ce him* 
ivomt 

Joan ^^ed (comp) him. 

He is a nuisance. 
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11. Thgy ^aar y secretary. 

from: tlbirqj * 

*Tlioy eletted secretkrv 3Mary, 

fromf--; : ' ’ 

Th^ (coni^) Mary. 



irom: 

The referee pronounced (comp) him. 

He is winner. 

Exercise 5, p, 15 

There are two Exercise 5’s in the Student Version. The one on 
pag e 15win help students see if ihoy can use complements in their own 

vary no key is possible. You should 
probably ask for some of the answers as a source of sentences for the 
class to discuss, however. 



. page 16of the Student Version. Docrcatcher 

should be lab^ed NP rather than Adj. 

Exercises. p,ift 

1. Joan called Bill a nuisance. 

Source: Bill is a nuisance. 

2. I consider this test easy. 

Source: This test is easj^^ 

3. The workers called the boys silly. 

Source: The boys are silly. 

4. The men c^se Linda chairman . 

Source: Linda is chairman. 

5. The girls consider Gerry foolish. 

Source: Gerry is foolish. 

6. My aunt mmed her baby Carolyn. 

Source: Her baby is Carolyn. 

7. The sergeant considered his men fools. 

Source: His men are fools. 

8. Max deeined Jill a friend. 

Source: Jill is a Men4 



12 




Page 16: 
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9. ^ . The^iqaterg -iniitde comfortable, 

SoTO55|J:^niO «OOUtjM^^ 

#10« Jaek--^i^^ Whifey/io.beidifferefiL 



#Not exactly like #1«9« Your students may or may not recognize 
the source.; 



Exercises. p,is^ 

Note 1: in the example only an idiot should be underlined twice. 

Note 2: In connection with the diagram on page 19 you will need 

to es^lain that some of the source sentence has been deleted. 
You may or may not want to go into the matter of diagramming. 
To be perfectly accurate you would have to show that the 
entire source has been embedded and then partially deleted** 
a step we have telescoped in our discussion. 

-Comi 



NP 



• . . 

• « . 

• • . 



he 

he 



+ 

+ 




1 . 



The girls chose (comp) 
Mary is queen. 



Mary.J 






The girls chose to be queen Mary 
The girls chose Mai^ to be queen. 



#2, I took (comp) him .1 v 

He is a friend. J 

1 took to be a friend him ^==4. 
I took him to be a friend. 



#I’Iere, and in items #3, 5, and 
6 you may need to explain that 
he and him are two forms of 
the same word. 



They elected (comp) him . / 

He is president. V 

. .M. ^ . 

They elected president him ^ 

or They ^Octed to he president him 
They elerted him president, 
or They elected him to he president. 



I 






I 






ERIC 



' 4 . ^ 



•»2?;i 



4. 



I (cdmp)^gttjggt^t 

The Hat 1 b tinfeportMifei 



9 . "UC.- 



X took to be^mihnport&ntithe^X^ 
I took the list to be imimportaxit* 



#S. 



Th^ cbaU€^e<fc<^mol him^ 
He is honest 









They challenged to be honest him« 
Th^ challengedthim to be hohesi. 



jN 
— V' 



# 6 . 



Joan's vote enabled (comp) him , 1 
He is the isianaff gr^ J 



4 



Joan's vote enabled to be manager him, -==^ 



Joan's vote ^labled him to be ifae manager^ 



7. 



I want Xcomp) you.|^ 
Yon are gui^ j 



I want to be quiet you, 
X want you to be quiet* 



4 



Exercise 7. n, 20 

1^ UB 

2. B 

3* OB 

4. B 

5. B 

6. B 

7* OB (For those people who say I want you cruiet . we need an O as v/ell 

as a E> 

_^eiyiy 8. p*20 
u I challeng^liim to be first. 



from: 1 chaHenged (comp) him.) 
He is first. 

I challenged to be first hbn. 

I challenged him^ to be first. 



2. 



Father considered us incompetent. 

- ' - 

from: Father considered (comp) tis^ 

We ere ^comnetent^ -^ J 

Father c^hsidere^ to be mcomi^ 

Father considered us to be incompetent. 



1 

I 

f 

£ 



$ 



1 



Xrr 

\v- 



T^pr 




-^S-“ 





/ 
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3;^ The poUceman delinquent 



a:, a 









ttomi: .The<|m Tdnunyi 

Tonn^ is a.delinquent j . ' * 







Th^ policeman called a delinquent Tommy 
The policeman called Tommy a delinquexit* 



4« The decision entitled him to be treasurer* 



from: The decision entitled (comp) him ,7 

He is treasurer. j 



The decision entitled tO: be treasurer him 
The decision entitled him to be treasurer. 



5. The sophomores elected Jackie cheerleader. 



from: The sophomores elected (comp) Jackie.7 

Jackie is cheerleader; . j 



The sophomores elected cheerleader Jaclde 
The sophomores elected Jackie cheerleader. 



l^ge 21: 

The ungrammatical sentence John colored his paper parchment 
mi0xt present an opportunity for discussing now sometimes we oreak 
the rules of the grammar for a particular purpose. *Ihe recent fad 
for using the wrong Idhd of adjective with this kind of complement verb 
is a case in point. For instance. 



Color me jealous. 



Exercise s, p. 23 

(Answers will vaity. The following are illustrations. ) 
notice - They noticed ice foamiing on the wings, 
choose - 1 chose the puppy Tdeep^ by the door, 
catch - The men caught a thief hiclSig upstairs, 
call - 1 heard them calling for their aog. 
hear - Someone heard me singing in the shower. • 
teach - 

imagine - 1 can imagine him working at night, 
feel - The men felt the chalxas slipping away. 
aUow - . 

apprehend - The guards apprehended them sneaking down the alley, 
perceive - I perceived someone Ipok^g at me. 
found - Someone found him starving, in the closet. 



1 . 

2 . 

#3. 

4. 

5. 

6 . 

7. 

8 . 
8. 

10 . 

11 . 

12 . 



#Maiy sentences withing complements are, like the eammple in #3, am- 
biguous, which meitna there can be two derivations for them. In #3 hiding 
can be either a complement or part of a relative clause— who v/m hiding 
This fact might give you. an opportunity to talk about ambiguity. 
The pomt here# Jot course, is that verbs like catch can take ing comple- 
ments. A jverb like teach. #6, can*t. I taughtH the puppv sleeping by the 



ERIC 



^ A ' 



■' K -T' '-'-’Mi' ■ ■ f'iiz ‘ v. 


























VKb - wgs % lc ^. 
tSe dooz^ 'fi 
itr 



by the doors not I 
• the' ' 

mean I tat 




*^«Saif woiii5 b« a obmb^^ 

\ ’> ' 

#Iq the diagram on page 2^]krl of the source sentence has been deleted. 



• • 




Exercise 10. p. 24 

1. OT + Aux + V+ri + Comp + NP^ 

t NX I \ 

The police cauglit (comp) the man. 

NP + Tns + be + ing + + NP 



Thenum 



\/ 

was 






\ 

the lock. 







NP+ Atnt+ V, 

I 



?^tcemp * ^S^tr ==^ 

caught plcktog the ibck the^n 



2 . 



'I'The police cau|^t 

I x^tcomp X > 

The police cau|^ the iian pMSWng 

A watchman heard (comp) the ^one. 



t .• a 



NP Aux + be + ihg + V. 

I V 

phone was ringing. 



Thep: 

NP+Aux+V. 
*A w^chman hi^rd 
NP-fi^ AuX 








"^ ix ^+ Vi ^ + NP 



.2 

rii^ging th^ione 
2 






jX + V * + NP ^+ in ^ + V 

f x/tcomp 

A watchman h^rd the phone rh^tag. 



^30- 






®lt+:5Aux+ Vtg<,njp+ Comp+ ip 



.3, 






Ceomp) u8« 



.^r 1 



KP+ Mar+ be + iagt 

r y^fr)^: : ■ C^DO^. 



in 



We 




♦ ■nie<to^ 



coming, 

NP + Aax + Vt^^. f ^iw? **• + NP^ 



^comp ' ~Y 

comipg us 



NP+ Aux *** Vt 

0.ea^ ■bW^ 



;comp + *P + HW* 



I 

us 



C^lg^lg, 



-> 






NP+ Aux+_ ytcomp*^ Comp+ NP^ \ 

\ \ / I ! 

Thetourists i^oed (con^> the lines 

WP+ Aux+ be+ ing+ 

^the lines tor^i^ 

NP+ Aux+ Vtc 5 omp+ lng+ Vj^+ Np2 
’^The tourists nollced 




tholunes 



NP + Aux^+ '^mp'*’ ^ V. 



The tourist 



noticed 



in 



the li^s foVini^p 



VJcoinp “*■ Comp+ NP^ 

5* SomeS>oys (coiap) the riyer* 1 



NF + Aux * be + ing+ Vin 
The xwer 

NP+ Atac+ Vt, 

Somel^s 



’ing. 

cottip^ Vjjj+ NP^ 




riBing 



the^river 



W + Am* Vteomp + 1|P^ + 1«« + 

Some b^s u^tl^be<£ : river ils^^ 









-X 






"y' 
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Eawrcigift.l U i24 i . : - : . 

l^rt A: 

1« Thir^cblpmunk fouxid ihe^squirr^ irteallng nuts* 



from: 



NP+ Aax^ V* 1%*^ Comp'll NP^ 

The diipza^ foii^ (comp) the squirr^ 



N]^’ Aux+ be*** lag + *\ 
The squirrel wa^ stealing 



+ Vi.^+ NP 

1 

nuts 






NP+ Au*+ Jt^^p+ + Npi 

steiUng nuts the s 



:f(The chipmunk found 
NP+ Auac+ Vt 



The diipzni^ 



comp ^ NP^ ing ^ V|,j, • • • 

^ V I 

found the squirr^ stealing nuts. 



2. He f^ the ants crawling on h ir r ^ , 

ftrom; NP"^ Comp + NP^ 

He fdt (comp) the istSs 



NP + Aux+ be+ ing+ Vj_ + Loc 

^ V V-" i \ 

The ants were crawling on him./ 






NP+ Aux+ Vt^„j„p+ tog+ Vj„ + 



"hV W 



9 0 0 

\ 



NP 

I 



.2 



rawling on him the ants 



NP+ Aus+ Vt^omp + NP®+ ing+ Via + 



\ 




Hb 

the ants crawling 
3. The matron heard the child crying, 
from: 

- 'm 



• • • 



on 



W. 



I^+ A 1 IX+ Vtp„^p+ Comp+ N«2 
The ma^h heffrd (comp) the child 



The child 



NP+ Auac+ be+ ing+ Vin 



was 



. j 






NP + Aux+ Vt<staap+ ing+ Via + Np2 
* The matron h^ird theLbild 



NP + Amc+ Vtcomp* 



S 



NP + 



The xii^trdn hel^ra 



the chiia 



in^ 






+ V. 



in 




- .-^ 1 .. i- lyM' 










■ Z.M- 
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4. iyMit discovered the^ pr^ 

irora; NP + Aiix-i* . Comp+ NI*^ 






The dischrwed 



(comp) the prisoner [ 



The prisoner 



♦The tyrant 



t Anac+ be+ lng+ V. 







escaping. 




hg+ V. + NP"* 

I 

escaping the prisoner 



‘ -;pomp 
iu^vered 

+ • NP^ + ing+ V 



NP A ny + Vf ‘ 

\ ^ ypmp 



The tyrant discSvered the prisoner eh^ 
5« Hie In dians surprised the farmers plowing* 

from: NP + Aux+ Comp+ NJ^ 



in 




\ 

The Indians 



SUJ^^I 



)rised (comp) the farmers* 

Nl^+ Aux+ be+ ing+ 

The farzxSlers v/^!^ jdb^i^Uige 

NP+ Aux+ Vt ing+ Vi- + NP^ 

♦The Indians sm^ised plh^ving the farmers 

NP+ Amct* Np2+ ing+ Vi„ 

como , m 






The Inc^ns 






•comp 



\ 



ii^sed the farmers 



rs ptbwinge 



Part B; 

1* The manager considered Fred a troublemaker* 



from: 



NP + Aux+ Vt 



\ ^omp 

The mamger co^idered (comp) 






;comp 



NP+ Aux+ Be + 



UP 



Fred 



is 



a troublemaker* 



NP + , Aux + + NP 



♦ The mansger cmisi^red a trouUemaker Fred ==^ 



Pi:ed [ 
/ 
J 

NP^ 

1 
















jNPt Aux+ Vt. 



'• '""rt ■ 5jomp 



+ NP 



+ NP 

The manager co^^f^ed Fred a troublemaker. 
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2* The governor named Joe a representative, 
frpms Comp+ 

The governor named (comp) Joe. ^ 

N^+ Aux+ Be'^* 

Joe iV^ a representative. 

NP+ Anx+ Vt +NP+ NP' 

\ comp ^ I 

♦The governor named a representative Joe 



4 



t 



NP + Au 2J+ NP^'t’ 

\ 1 I 

lai^d 



The governor naiSi^ Joe a representative. 

Miss Derry noticed her taking notes. 



from: NP + Aux+ Comp+ N 



^ \x- 

Miss Derry noticed 



(comp) Her 



NP + Aux + be + ing + Vx_ + NP 
She was tal^^ notes. 










4 ^Miss 



:*»■ vt + ing+ Yi 

o'^ed t»5lr^ 



NP 

tier 



NP+ Aux+ Vt 
Miss l^rry noticed 



+ NP^*<* inff+ V. 
comp ''tr , , , 



\ 

her 



ta^il 5 ^ 



notes. 



4. The dramamine made Cynthia sleepy, 
from: 



The dra 



NP + Aux'i* Comp+ NP' 

imamine m^e ' ' ^ 



(comp) Cynthia } 



NP+ Ai'x+ Be*** Adi 

1 

sleepy. 



iUyn^bia 'ii 



,s 



NP + Aux+ Vt Adi + NP 

comp ^ 

J'The dramamine mS^e . sleepy Cynthia 






NP+ Aux+ ^t^omp’^ NP^ **“ A^3 



'Tie dramamine Cyi^hia sleepy. 



l^epy. 






“*4 



^onai 



t 



S« W(d could larnginct the team pushing the bus» 
from: NP+ Aux+ Vtn**' Comp+ NP^ 

\- f I I / 

We could imagine (comp) the team. 
NP+ Aux+ be+ ing+ + 



The team 






pushing the 



NP + Aux + Vt 



Wi 



I 



*We coidd imasmie 



■comp+ + 

■■ 




NP + Aux Vt 

1 i 

We could 



pushing the bus the team 
^2 



Wp NP 1- in^^^ 
ima^ne the team pushing 



Exercise 12. p.26 « 

NFi- Aux+ Vtr.+ NP + Comp 

\ \ I 

la June found Mazfiba cleaning* 

Comp 

1 



NP+ Aux+ Vtr»*^ NP^ + 

I \/ i 

2. June took Martha to be^the maid. 



Comp 



NP+ Aux+ Vtr»+ NP^ + 

3. Jime app6i^ed Martha chairman* 
NP+ Aux+ VtQ + NP^ + Comp 



\ \ ^ 

4* Martha c^tx^it 



June ]laugmng 



>mp 

:hing. 



NP'i’ Aux*^ Vt^ +• NP 4* Comp 
*5. Maiilui w&i^^ June to go. 

* contains a different kind of complement. 
ficer^se 13. p.27 

XI Fletcher ordered (comp) the men. 1 '\ 

The men lowered the. sails J ' 

♦Fletcher ordered to lower the aailfl the men 
• * « 

Fletcher ordered the men to thA flaiifl. 






♦ Ungranunatical intermediate stop - 
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2. Carrie w«£ied Ccomp) me* 

1 go with her, 

♦Carrie wanted to go with her me 

Carrie wanted me to gg with her. 

8. Miss Duke tan^ <comp> the class, ) \ 

The class takes notes, J ' 

♦Miss Duke ^ught to take notes the class '^=sr=^ 

Miss Duke tau^ the class to take zKrtes. 

4, Arthur urged <c6mp) his father,! ^ 

Hig father visits him, J / 

♦Arthur urged to visit him his father 

Arthur urged his father to visit Mm, 

5, The scoutmaigiter chose (comp) Steve. ( 

Steve raises the flag. J* 

♦The scoutmaster chose to raise the flag Steve 

The scoutmaster chose Steve to raise the flag. 

6, Carl persuaded {comp) the boy.] 

The boy becomes industrious, j ^ 

♦Carl persuaded to become industrious the bov 

Carl persuaded the boy to become industrious. 

7, Mother forced (comp) Bobby, 1 

Bobby eats cai^rots. ) 

♦Mother forced to eat carrots Bobby, 

Mother forced Bobb y to eat carrots. 

8, The law allows (comp) people. 

People drive fast on the freeways, ) 






The law allows to drive fast on the freeways people 
The law allows people to drive fast on the freeways. 






o3$a» 

Ea^rctee 14. pd» 27**28 

you should ask your students to chance #4 to 
girincipal nreferred Joan to; i type» ): 

1« He dtose Fanny to represent him, 
from; « 

NP-** Ai«c4 Comp+ NP 

J I i 

He chose (comp) Fanny. 

NP+ Aux + V._ i- NP 

J V'**' i 

r^nay represents mm. 



2. 




NP + Aux‘*'V+c + Comp + NP^ 

\ I \ ^ 

*He chose to represent him Fanny 
NP + Aux + Vxf. + NP® + Comp 

! \/ i I 

He chose Fanny to represent him» 

Coco wanted the clowns to dance» 
from: ^ _ 

NP •*' Aux -S' V+c + Comp + NP^ 

j \y f \ 

Coco wanted (comp) the clowiis 

NP + Aux + V- 

I 

The clowns dance. ^ 






NP + Atac+ V. 



♦Coco 






+ Comp + NP^ 



nted to dance the 

i2 + 






iwns 






NP + Aux + + NP^ + Comp 

i \y^' I 

Coco wanted the clowns to dance. 

We foui^ Miss Marlait knitting, 
from: 

NP + Aux + V+c + Comp + NP^ 

j \/ I \ 

we found (comp) Miss Marlatt. 

NP+ AiDt+Be+ing+ 

Miss Marlatt is knitting. 

NP + Aux + V|.p + Comp + NP^ 

\ V*® / \ 

*We found knitting Miss Marlatt 

NP + Aujc + V*r. + NP^ + Comp 

i \ \ 

We . found Miss Marlatt knitting. 




o* 

ERIC 







maaojen^ 






4, Tbst prixaiip^ prefexTied Joan to type^ 
from 

NP+ Auac+ Vtc+ Comp + NP^ 

\ / / 

Tha principal preferred (comp) Joan* 



NP* Aux+ % 
Joan 



x+ ^ 
types* 



NP+ Atar** Vtc + Comp + NP^ 

\ I ! 

«The principal preferred to type Joan 



NP+ Aux+ vtn +NP^+ Comp 

^ ^ V^' / I 

^e principal preferred Joan to type* 



The cop ordered us to stop* 
from: 

NP+ Aax* Vtc +Con»+ NP* I 

\ \ ! ! 

The cop oraered (eomp) tis. l 

JfP* Aux+ Vj^ ( 

We stop* 

NP+ Aux-®- Vtc+ Comp+ NP^ 

^ \ / I 

*The cop ordered to stop us 

NP+ Aux+ VtQ+ NP^+ Ck>mp 









\ 



! 



i 



The cop or^terod us to htop* 

6* The judge persuaded him to release us* 
from: 

NP+ Aux+ Vfc ^Comp+ NP^ 

\ \ / \ I 

Thejud^e persudded (comp) him. 

NP+ Aux+ Vx^+ NP^ 

I 

He released us* 



X 

) 

} 



y 



NP+ Auac+ VtQ + Comp + NP^ 
*The ju^e pex^iittaded to rel^se us him 
NP*t* Aox* Vt^ + + Comp 

V ^ I 

The judge persuaded him to rel«ise us* 
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7t teac^g the iegm to scrimmage. 



NP+ Atucf be+ ing+ Vt^ + Comp + NP^ ) 

teetcSi^ (comp) us, y 

j 



Tbe.^^ch 



NP+ Aux+ Vj^ 
We 









NP+ Aux+ fae+ ing+ Vtr« + Comp 

\ N 

>*0^6 coach is teaching to scr: 

W + Auj:+ be+ing+ Vtc+ NP^+ Comp 




+ n:^ 

,ge us 



Tliet^cb 






\ i 

teaching us to scrimmage. 



8, Nancy: be^^ed a friend to smile, 
from: 



NP+ Aux'^ VtQ+ Comp'^" 
Nancy 



b 



Np 2 

«gged (ooLq>) a trieod. < 



NP+ Aax+ Vjn 
o^ed. 









NP+ Attx+ Vtr+ Comp + 

\ t 



\ 



l^P^ 



♦Na^ to 82^0 a friend 

NP+ Aux+ ytc+ Np2+ Comp 

Nai^y belied a ft^end to bmile. 

9. Aunt PoUy meant them to hear, 
from: 

NP+ Aux+ Vtc+ Comp + NP^ 

\ 1 j 

Aunt Polly meant (comp) them, 
NP + Aiuc+ Vja 

Tl^y ' hWi^ J 

Au 3C + Vtc + Comp + Np2 
\ \ 1 \ 
’^unt Polly itCwit to hear them 







NP.+ Aiat+ vtc + NP^+ riAmp 
Aunt Pbily m^d^^ them - to a 






to sear. 



10 ^ aUcw^ Joan to drive* 



NP* A«x+ Vtc+ Comp+' W* ] 

' \-/ V . i { 

Father allowed (comp) Joan* L 

NP# Vjjj 

■V ^ j 

Comp + OT* 

I I 

to dzive Joan 



\ 

Joapf drives* 

NP + Aux+ Vt 0 + 
*Fatfa^r allied 






NP-+ Aux+ + Comp 

Father alloW^ Join 



-> 



to drive* 



^e3 ^e 15* n*jg 
TT Onions ggised him to cry^ 



2 . 

3 * 

4. 



Pete adviaed- the crew to go, 
^ them gossiping. 



*nie boy made the dog comfortable, 
5» The squad elected Mary malorette. 
3* We the sharks swimming* 

7* The class called him captain. 



8 * 

9 * 



Charlie wants tis to be accurate. 



Measles forced us to remalyip 
10* I call that stupid, 

11 * The faculty voted him the best, 

12 * The vote enabled him to graduate , 

13* Our class heard the band playing, 

14* We pr^erred Mr* Miller to lead us. 

Note: On page 29 the sentences derived from examples 1 , 2 ^ and 3 are: 

' ' comp 

1 * X want them to apolo^a^ 



comp 

2* I taught him to apologize, 

comp 

3* Thqy made me apologize. 







F^tSei^ ^ie^iged f c^ t& pii 






2. We g&w Ccoxn|}) the wall I 

crom^ 

*W4 missi^^the wsB; - 

Wf B&w the wall caeiamble . j 

3, The advisor made (somp) John) _v 

Jolmd^ces ..j I 

♦The ad^eoy mads d^nce John *= 2 ^ 1 

I 

The advisor afeade- John dance* j 

4* The ccndnctor had Ccomp) Jim \ . I 

Jim singe j *®v | 

♦ The conductor had sing Jim = 2 ^ j 

The conductor had Jim sing, I 

5* Everyone saw (comp) Liston V S I 

LietonfeU f 



Everyone gaw Liston falL 
6, I felt j^mp) the bough I 



♦Everyone saw fail Liston 
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B, Miss Witherspoon he^ed (comp). Biff 1 v 
BiST writes the story j 

*a^s Witherspoon helped write the story Biff ^ 

Miss Witherspoon h^ped Biff write the storv . 

9. Miss Witheri^^n taug^ (comp) Biff \ 

Biff wi^es the story j 

* Miss Witherspoon taught to write ttie story Biff 

Miss Witherspoon taught Bjff to write the stogy. 

10. Mr, Welker persuaded (comp) Stewart / v 

Stewart takes down the sign j 

*Mr. Walker persuaded to take down the sign Stewart 

Mr* Wa^er persuaded Stewart to take down the sispi^ 

11. Mr. Walker let (comp) Stewart ? „Ss 
Stewart takes down the sign J 

*Mr. Walker let take down the sign Stewart 

Mr, Walker let Stewart take down the sign, 

12. Stewart wanted (comp) Mr, Walker \ ^ ^ 

Mr. Walker takes down the sign y 

♦Stewart wanted to take down the sign Mr. Walker 

Stewart warded Mr. Walker to take down the aim. 



Exercise 17. o. 30 

1. The ranger allowed us to enter the forest. 

from: The ranger allowed (comp) us. 

We entered the fore^^. 

2. We setting a trap . 

from: We found (comp) him. 

He set a trap. 

S. The people saw the rocket take off. 

from: The people sa?/ (comp) the rocket. 
The rocket took off. 









Thoi'eau could hear the frogs 

froms Thoreau could hear (comp) the frogs* 

The frogs are crocddng* 

We will be permitting them to camp here* 

iromi We will be permitting (comp) them* 

Hiey camp here* 

A scholarship enabled Ellen to enter coHeg[e^ 

from; A scholarship enabled (comp) Ellen* 

Ellen entered college* 

A scholarship helped Maryjane go to college. . 

from: A scholarship helped (comp) Maryjane* 
Maryjane went to college* 

Good teachers make students correct their mif^kes . 

from: Good teachers make (comp) students* 

Students correct their mistakes* 

Some teachers allow us to take books home . 

from: Some teachers allow (comp) us* 

We take books home* 

Tom noticed the crowd running down the streets 

from: Tom noticed (comp) the crowd* 

The crowd was running down the street* 



I 



-43- Teacher Version 

REVIEW OF EMBEDDING AND CONJUNCTIVE TRANSFORMATIONS 

This unit presents a somewhat fragmentary review of embedding 
and conjunctive transformations as a background for the Noun Clause 
Embedding umt which foUows» students may require a more 

detailed reminder of tlie processes involved here# 

Restive Clauses# Some students may not immediat^y identify 
various kinds of relative embedding which they studied in Language II 
with the term relative clause. 

Emheddm^ the Predicate, This kind of embedding accounts for 
embedding source sentences whose form is NP + Aux + Be + Pr into 
another sentence where there is an NP identical to the subject NP of 
^e source. In other words NI^ must equal NPn, As students work 
through A and B of the Review Exercises, pp, 37-39, they will recall 
that all three kinds of Pr*s are embedded in the same way; 

Adjective 

(i) The tall building blocked the view. 

The building blocked the view, \ 

The building is tall, J 

The building which is tall blocked the view, — ^ 
The tall building blocked the view. 

The NP of the source sentence is replaced by who or which, or 

The source sentence is then embedded in the consumer right 

after Ibe identical NP, This transformation can be expressed symboli- 
cally as c j 

• • •^^ 1 * • • / 

NP 2 + Aux + Be + Pr J 



• • 



NP- + /who or which! 

Ithat / 



+ Aux + Be + Pr, , , NP + Pr, 



Because adjective Pr^s precede the NP, the final step must be 
. , ,T + N+N° + Adj 1 ==^ . . .T + Adj + N+N® 

Loc^ive Adverb 

{if I^he building on the corner has stood for years. 

The building has stood for years, ? .. 

The building is on the corner, J 

The building which i s on the corner has stood 
for years, >- 7 ^ 

The building on the corner has stood for years. 
Because no reordering occurs here, the rule is reduced by one step; 



NP, 



• • • N^l* • • - V 

2 + Aux + Be + Pr J 



MO + S which! ^ . 

. . ,NPj+ *|^that J + Aux+ Be+ Pr. , F?. 






N oun appositivea 

skyscraper, has many windcwps. 

The building has many windows.*^ 

The building is a slgrscxsaper. j ^ 

The building which is a skyscraper has manv 
windows. 

The building; a_ sl^scraper,. has nmry windows. 

appositive, we do not place the embedded NP 
oerore the NP of the consumer. 

Embedding More Than One Source. 

(4) The large gentlemen at the desk designed the building. 
a skyscraper^ ~ 

of lo complex sentence exemidifies the recursive nature 

in recursiveness appears 

m the Language V curriculum. ) Aiy attempt at analysis also reveals 

embeddii^ rules formulated in Language II to 
account for recursive sentences. w 

the rules we have written, the sentence has three 
underlying source sentences and requires three embeddings: 

Coi^umejf»-The gentlemen designed the building. 

|ource^aw-The gentlemen are large. . 

Sourcej2*»-The gentlemeni;are at the desk. 

Source »^The building is a slgrscraper. 

The first embedding embeds Source 1 into the Consumer: 

The gentlemen designed the building.) 

Sj •• The gentlemen are large. j 

/t % mJ?® Sentiemen who are large designed the building. 

K 1 ; The large gentlemen designed the budding, 

Sourceg into (1), the result of the 

The large gentlemen designed the building.? 
s>2 -The gentlemen are at the desk. j ^ 

f2» Th« wf! designed the buUding. 

{2} The large gentlemen at the desk designed the building, 

two Sources into (2), the result of the other 



at the desk designed the 









f 



i 
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Linguists feel that a simpler and more accurate analysis of the 
sentence permits the introduction into the kernel or base sentence 
of a symbol which stands for the source sentence that is to be em- 
bedded* (We have used the same notion to account for questions, 
negatiyefl * and imperatives* ) The underlying string for (3) tlien 
would be 

T+Si + N+plur+S2 + past+ V^j.+ T+ N+sing+Ss 

if we let Sj stand for the first source sentence. So for the second, 
and Sg for the third* 

Linguists are still working on the correct form for this kind 
of embedding* The following diagram of this sentence shows one 
possible way* Some students might find it interesting and revealing* 
(Diagram on following page* ) 



M 
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Embedding a possessive clause. Several of the seij^ences in B 
of the Review E^ercises^ pp* 38*^9« give students an opportunify to 
check their' recall of the e^^edding that accounts for possessive nouns. 
A more comprehensive review would include the rule to embed it* Its 
form is 



Consumer:. . .NP. . . «“) 

Source: NP®+ Aux + have + NP^ j 



(The NP^ of the source must be identical to an NP in the 
consumer. We have indicated the NP of the source as NP®. 

The NP^ of the source becomes whom, which or that and 
shifts its position. ) 

• • NPS + Aux + have +.. . 

(then the whom, which or that is deleted. ) 

. . ,T + N+N®+NP®+Aus:+have+. . . 

. . .+ NP® + «s+N+N° 

(In this step NP of the constuner has to be rewritten T + N + N®, 
to allow for NP_+ >s from Qie source to replace the T, ) 

(1) The boy*s hat flev/ out the window. 

The hat flew, out the window. 7 
The boy has a hat. J ' 

The hat which the boy has flew out the window* '=-=^ 

The hat the boy has ilev/ out the window, 

The boy’s hat flew out the window, 

(2) Joe stepped on the cat’s tail. 

Joe stepped on the tail, 7 Joe stepped on the tail 

The cat has a tail, j ^ which the cat has. 

Joe stepped on the tail the cat has. 

Joe stepped on the cat’s tail, 

(3) He saw the children’s play. 

He saw the play. 7 He saw the play which the 

The children have a play.J children have. 

He saw the play the children have. — ^ ^ 

He saw the children’s play. 






Coniunctlve Transformations, p. 36 

In Language n students analyzed the conjunctive transformation 
by developing subrules to describe particular applications of the 
general conjunction rule. You may need to remind students that one 
rule. GCR. covers all the individual cases which they have stu<Ued 
previously, (This rule must be qualified in some instances. ) 



I 
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4 - 



In ^y3zibols« GCE states that 



X 

y 




are" constituents oil the sanie typeT 



CAnd is the symbol for the coordinating conjun<rfions«^ "and. but, for. 
21/ yetf and so. ) 

Any two sentences can be Joined by the sentence conjunction^ but 
other conjunctions are rigidly restricted. 

Verb ConlunctjonSp p.36 

(1) Joe s tudied hard and passed the exam- 



Verb conjunctions are possible if two sentences are alike in every 
respect except the verb and if the verbs derive from the same point in 
the br*anching diagram. 



Adverb ConiimcticnSp p,36 

(2) The fly crawled up and down. 

The fly crawled up. ") The fly crawled up and 

The fly crawled down^\ down. 

An adverb conjunction can take place when two sentences are alike 
in every respect except for adverbs, if those adverbs are of the same 
kind. 






Joe studied hard. 

Joe passed the exam, 




Joe studied hard and 
passed the exam. 




• • • 
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Subject Conjunction. p,36 

(3) The ^pulets and the Montagues were involved in a feud* 

The Capulets were involved in a feud* I v 

The Montagues were involved in a feud.J ^ 

The Capulets and the Montagues were involved in a feud* 

This coxqunc^on can take place when the consumer and source sentences 
differ only in their subject NP*s* 

NPj+* . -1 ^ ^ 

NP2+ , . .3 ^ NPi+ and+NP2 . . . 



Conjimctions Formed with Other Parts of the VP 

Students will need to review o&er conjunctions in order to do C 
and D in Review Exercises, pp* 39-40. 

Object Conjunctions . 

Three possibilities for object NP*s in forming conjimctive 
transformations are 



1 ) 



The object NP>s can be part of the general VP conjunction, 
remaining attached to their V^yis * This transformation produces 
sentences like . 



Agnes made the lemonade and baked a cake. 

H ' ' ' * 



• . .Vtr2+ Np2j 



• • • 



Vfcr j + NP^+ and 

Vtr2 + 



NP- 



2) The object NP*s of two different verbs may be the same. 

I have finished my test. ] I ha ve fin ished and will hand 

I will hand in mv test, j ^ IE ^®st. 



• • • ^tri 

• ♦ • ^tr2 




• • • Vtrj + and+Vt3,2 + 






3 ) 



The object NP»s may be the only elements that are different in 
a pair of sentences. 

li^s* Adams served lemonade at the party.) 

Mrs* Adams served cookies at the party* j 

?vlrs. Adams served lemonade and cookies at the party* 




. . . + NPj 2 + and + NP2® 



« • « 
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Predicate Conimictions^ 

V^en all ^ements in two sentences are alike except for the Pr*s. 
transforation involving both Pr»s can take place iftiie^ 
— r s are the same k ind« This permits conjunctions like ’ ' 



The nurse is youngs 1 . 

The nurse is pretty, j 



The nurse is young 
and pretty. 



but not 



The nurse is pretty. 

The nurse is in Viiknam 



.] 



*The nurse is pretty 
^ and in Vietnam. 



(Two kinds of predicates could be joined if we go back 

to the point where the whole verb“Be+J^— branches"on the 

au •«• «» pr«tot»..'n» „,p.. 









P 

II' 

m. 



Complement embeddin^p p, 37 

Mo^^dents should require little, if any, additional review of 

E and P of the Review Exercises, p. 40 
should direct each student to the kind of review he needs* 

Review Exercises; pp. 37-40 

jaguar drops from trees, V The jaguar which is a cat 

The jaguar IS a cat, , J — > drops from trees, =$. 

The jaguar, a cat^ drops 
from trees. 

S?! ?? pouang in the corner. 1. The chUd who is stubborn 

The chUd IS stubborn. J—y is pouting aHe corner,:^ 

Th© stubbf>t'n obiiri -lo ^ 



pitcher stood on the mantle* 
The pitcher is e^ipensive* 



The stubborn child is 
pouting in the corner* 



The dog bared his teeth. 

The dog is under the table«J 



®*L The pitcher which is ex- 
J / pensive stood on the * 
mantle. 

The expensive pitcher stood 
on the mantle. 



,\=-> 



T 



whicli is under the 
table bared his teeth, 

The dog under the table bated 
his teeth. 



k> 

«2»li!»ieiEasE«aimisnmn 




5. Some totirists are 
the flowejt 
The tourists are ci 




Some curious tourists are 
trampling the flowers. 



Some tourists who are curious 
are trampling the flowers.- 



6. Shadows stretched acrosi 
the campus. 
Shadows are long. 




Shadows which are long stretched 
across the campus. ■ 



Long shadows stretched across 
the campus. 



7. The books will help you. L . - ^ The books which are on the shelf 
The books are on the shelf.J ^ will yoih 

The books on the shelf will help 
you. 

The books on the shelf will help you. Z 
The shelf is long. J y 

The books on the shelf which is long will help you. 

The books on the long shelf will help you. 

Here again bright students might enjoy diagraming "this embedding 
into an embedding. 

8. The costumes will be used in the play. '1 

The costumes are elaborate. j 

The costumes which are elaborate will be used in the play.=^ 
The elaborate costumes will be used in the play. 

9. The lifeguard saved the child."! The lifeguard who is alert 
The lifeguard is alert. J 



The alert lifeguard savet e 



10. The doctor set the bone, '"i The doctor who is a specialist 

The doctor is a specialist.^ / set the bone. — 



The doctor who is a specialist set the bone."! 

The specialist is at the hospital. u ^ 

The doctor who is a specialist who is at the 
hospital s6t the bone. 

The doctor who is a specialist at the hospital 
set the bone. 



p. 38 

(In #8, ask your students to write gigantic instead of giant. ) 

1. The + man + sing + past + administer + 0 + oxygen *♦’ :?ing. 
The + man + sing + pres + Be + a + doctor + sii^, 

2. 0 + He + sing + past + make + a + report + sing. 

The + report + sing + pres + Be + brilliant. 



The child is small. 



the child. 




the small child. 






3. The + paper + sing+ pres + Be + about genetics. 

The + paper + sing + pres + Be + on top. 

(This sexrtence may inspire some debate as to what kind of Pr 
about genetics is. It obviously isrft a l^c as is on top. K actually 
IS a kind of adJecUvet, a prepositional phrase used as an adjective. > 

4. The + student + phir + past + write + the + sentence + plur. 

The + sentence + plur + pres + Be + xmderlyteg. 

{ Underlying is^ of course, a form derived from another sentence. ) 

5. A + driver + sing + past + be ing + weave + across the road* 

The + driver + sing + pres + Be + crazy. 

6. 0 + He + sing + pres + be + ing + look + for + a + needle + sing. 
The + needle + sing + pres + Be + in + a + haystack + sing. 

7. 0 + We + plur + pres + have + an + assignment + sing. 

The + assignment + sing + pres + Be + l&ng. 

The + assignment + sing + pres + Be + a + term paper + sing. 

(Students may consider term paper as the noim here in order to 
avoid the confusion of adding a third embedded element. ) 

8. The + plane + sing + past + circle + the + runway + sing. 

The plane + sing + pres + Be + gigantic. 

The + runway + sing+ pres + Be + icy. 

9. The + child + sing + pres + Be + a + swimmer + sing. 

The + child + sing + pres + Be + in + the + boat + sing. 

The + swimmer + sing + pres + Be + good. 

0. The tree + s^ -J* past + fall + on+ the + car + sing. 

The + tree + sing + pres + Be + on + ,the + comer + sing. 

The + car + sing + pres + Be + black. 

1* The + machine + sing + pres + Be + spectacular. 

0 + John + sing + pres + have + the + machine + sing. 

2. 0 + Wilfred + sing + past + ring + the + bell + sing. 

The + superintendent + sing *** pres + have + the + bell + sing. 

0 + Somebo(fy sing + past + overturn + the raft + plur. 

The + boy + plur + pres + have + the + raft + plur* 

(Students wi?l be interested to note that the first sentence here 
must undergo the passive transformation before the embedding 
operaticn occurs. / 












sSit- 
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14, HP ^ pto -r past Hsten to t!ie ^ advice slag, 

ThQ giside ^ sisig has the + advice *** sing, 

(Words such as ti^ and present problems when we attempt 
to account tor them with our present rules. Ea<di one is a uxiique 
combination of person, lanober and gender. Clearly we need a 
way to indicate the Srd person plural they. 3h no read sense 
is they the plural of he nor we of Ij But this has not been worked 
outi Ferhaps the easiest thic^ to do is to ask your students to 
simply call such constructions NP and not expect them to break 
them down. This doesnH preclude your talki^ about the various 
forms of the pronouns and the fact that they are unique and 
display features not found in many nouns. Good students should 
be interested in noting the absence of a plural form for she, he. 
i etc, ) '* 

15. 0 + She + si^ + past + give + to + him + tJie + address + sing. 

0 + John + sing + pr^s + have + the + address + sir^. 

(This sentence involves the indirect object which has this 
underlying symbol string: 

NP + Aux + + prep + NP® + NP® 

She gave to hnn the address. 

C. l.Mark Twain is an American author. T -v 
Washington Irving is an American author J ' 

Mark Twain and Washington Irving are American authors. 

(Students will probably be able to account for the changes in the 
verb form and in the number of the noux^ author. ) 

2, Harris sat in his office.^ 

Harris sat in his office and smoked, 

3, The roses should be pruned, 

The roses should be fertilized, J 

The roses should be pruned and fertilized, 

(The sentences^ of course^ are passive transformations, so we 
really have a conjunction of two transforms here, ) 

4, The raccoon has been coming all summer, "? ^ 

The raccoon has been going all summer, j 

The raccoon has been comhig and going all summer, 

5, I have finished the book,"? j. 

I will return the book, J 

I have finished and will return the book. 
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The British fought on the beaches 
The British fought in the towns 
The British fought on 

Bombs dropped on Dresden* 

Bombs dropped on Handmrg. 3 

Bombs dropped on Dresden and Hamburg. 



ies*7 

V 

thebe 



caches and in the towns. 



The boy is quiet. "7 
The boy is a cripple j 



A predicate conjunction is impossible 
because quiet and a cripple are not 
the same kind of Pr. 



We could accept a conjimction of the VP*s, however. 

The boy is qidet and is a cripple. 

The fools put the bananas in the refrigerator.'? 

The fools put the milk in the oven. ^ 

The fools put the bananas in the refrigerator and 
the milk in the oven. 



The play is excellent,^ 
The play is in Chicagp^ 



The different kinds of Pr ( in Chicago 
and excellent) make a predicate con~ 
junction impossible, but the verb 
conjunction The play is excellent and 
is in Chicago, would be acceptable. 



D. pp. 39*«40 

1 . 



(? + he + sing + pres + will + lecture + at + the + college + sing 
+ on + 0 + April 6 + sing. 

0 + he + sing + pres + will + lecture *** at + the + University six^ 
+ on + 0 + April 13 + sing. 

The + speaker + sing + pres + will + discuss + 0 + language + sing. 

The + speaker + sing + pres + will + discuss + 0 + linguistics 
+ sing. 



The+ storm 
The+ storm 



+ sing + past + level + the + oak + plur. 

+ sing + past + level + 0 + poplar ▼ plur. 

The + cat + sing + past + moan + in + his + sleep + sing. 

The + cat + sing + past + groan + in + his +ieep + sing. 

(In both of these, his has been derived from an embedded 
sentence. So this is a case of conjoining two transformed 
sentences. ) 

The + student + plur + pres must + take + 0 + math + sing. 
The f student + plur + pres + must + take + 0 + science + sing. 



$ 
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#6. 0 + Nell + sing + pres + have + finish + the + assignnient + sing. 

0 + Nell + sing + past + turn + the + paper + sing + in. 

#Here students have an opportunity to review what they know 
about particles. Elements like m in this sentence are really 
parts of the verb structure. When the sentence is made passive^ 
in stays with the verb tunu But the ease with which we can move 
it to a position beyond* NP^. as it appears in this sentence, marks 
it as a particle. 

■?. The -J* girl + plur + past + take -t" 0 + exercise + plur. 

#The + girl + plur + pres + Be + in the camp. 

The ^ girl + plur + past + have 0 + breakfast + sing. 

The girl + plur + past + clean + up + the + bunk + plur. 



#This sentence is the underlying string for the embedded element. 
The other strings underlie the coordinations#^' ^ is a particle. 

0 + I *4* sing pres + be + ing + major + in + design +suig. 

The design + sing + pres + Be + aeronautical. 

#Th@ + unit + plur ▼ pres + interest + 0 + me + sing. 

The •** unit *** plur + pres + Be + 0 + jet + sing. 

#Qood students may notice that the second part of this sentence 
is , in fact, a passive construction. The underlying string for 
the passive form would be 

0 + I + sing + pres + Be + en + interest + in + 

0 + unit + plur. 

It may be simpler to consider jet unit as the NP, since we have 
not talked about nouns used as adjectives. 

3. The + man + sing + past + be + ing + peep + in + the + window + sing. 
The + man + sing + past + Be + outside. 

The + man + sing + past + notice + 0 + me + sing + quick + iy. 

10. The + tank + sing + past + Be + empty + in + the + mornixig + sing. 
The *?• tank + sing + past + be + ing + stand + on + the + porch + sing. 

Students might enjoy considering the structure of this sentence l>y 
comparing it with the nongrammatical sentence. The tank was empty 
in the morning and standing on the porch. 

p. 40 

Correction; Students should change the second sentence in #1 to 
"He is monitor. " 

1. Miss Kelly appointed (comp) him.T — ^Miss Kelly appointed 
He is monitor. J 7 monitor him. 

Miss Kelly appointed him monitor. 

* ungrammatical intermediate step 
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2« The fertilizer turned (comp) the lawnT] . ^ j ^The fertilizer, turned 
The lawn is green. J ^ green the lawn. 

een. 



The fertilizer turned the lawn greei 



3* The accident caused (comp) me.T 
I am late, J 



*The accident caused to be 
late me, 



The accident caused me to be late. 



4, 



I found (comp) the speakerJ7 v found dull the speaker. 

The speaker is dull, J / 

I found the speaker dull. 



5. The hike made (comp) father.^ — ^ *Thc hike made tired father^^^ 
Father is tired, J ' 

The hike made father tired. 



6, I ksr.rd (comp) the telephoneiL — heard ringing the telephonep=^ 
The telephone was ringing, J ' ^ 

1 heard the telephone ringing. 



P, p. 7 



1. it) + I + sing + past + know + (comp) + 0 + him + sing. 
0 + He + sing + pres + Be + honest. 



2, The + driver + sing + past + make + (comp) + the + passenger + sing. 
The + passenger + sing + pres + Be + angiy. 



sing + pres + be *** ing + paint + (comp) + the + car + sing, 
0 + Joe + sing t pres + have + a + car + sing. 

The + car + sixig + pres + Be + silver. 



4. 



0 + Ellen + sing + pres + call + (comp) + the + fish + sing, 
0 + Ellen + sing + pres + have + a + fish + sing. 

The + fish + sing + pres + Be + 0 + Cleo + sing. 



The + student + plur + past + elect (comp) + 0 + John + sing. 
0 + John + sing + pres + Be + (J) + president + sing. 



6. #NP + plur + past + discover + the + picket + plur. 

The + picket + plur + past + be + ing + carry + 0 + sign + plur. 



#See note to item 14^ p, 53. 

(The result of the possessive embedding in #3 and #4 would give 
0 Joe -J* sing + pres + be + ing + paint + (comp)+ Joe*s + car sing. 



and 



0 Ellen + sing + pres + calls + (comp) + Ellen’s + fish + sing. 



^ese would^ of course^ require a rule to change Ellen’s to her and 
Joe’s to his. We haven’t worked out such a rule. ) 
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Teacher Version- 



THE THAT-NOUN CLAUSE 

Constructions which have tradition^y been called noun clauses 
appear in ma^y places in our language where i^uns can. also appear^ 
but- ^ course &ey do not appear feeely m sup positions.- Sometimes 
introduced, by that, sometimes by one of the wh^-words, ^ir presence - 
is restricted many factors. For instance they appear as direct 
objects of some, butnotall^ transitive verbs. 



This unit for Language IV deals oialy with the sp-called ’‘expletive** 
constructions^ suP as 



Although we have not written a specific Phrase Structure Buie to pro- 
vide for the construction (because of complexities whip need not be 
introduced at this time), NP can be rewritten as It ^ Comp when it 
occurs with certain kinds of VP (NP — It + Conr i. Hence strings 
like 



may be generated by the Phrase Structure component of the -grammar. 

The student should be familiar with the notion of Comp by this time. 

The Comp holds Pe position for a source sentence wmch will be em- 
bedded. In fact all noun clauses are probably complements of an indefinite 
word something, , etc. ). Notice tl^t the source is. unchanged upon 
being embedded except for the addition of that to introduce it. We might 
say Comp — >that + S. 



Of course the reisult of this embedding transformation is an un- 
grammatical string. Either B must be removed from the siring to 
produce 



I know Pat you are going. 

I kn^/ where Pey Were going. 

I said that I would go> 

He told her that he wouidnH go. 
etc. 



It is a shame that he drinks. 

It is shameful that he drinks. ■ 

It annoys his wife that he drinks* . 



and their related noun-(^use struPires 



That he drinks is a shame. 
That he drinks is shameful. 
That he drinks annoys his wife. 




It + Comp + is a shame 
He drinks 




^It that he drinks is a shame. 



That he drinks is a shame. 

or that he drinkg must be moved to Pe end of Pe sentence to produce 



It is a shame that he drinks. 
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The unit deals first v/ith clauses embedded in sentences of the 
form 

It Comp + Aux + Be + Adj.- . 

It becomes apparent, that the adjective is important in whether or not • 
such a sentence is. ^annnatical« For instance- we say 

■ It is true that she tells lies* 
but not *It is small that she tells lies. ' 

The I^d of adjective that can occur in sentences with this idnd of 
noun clause can be designated as an abstract adjective (Adj^). 

The second kind of consmner dealt with In.the unit is similar 
to the first, except that the Pr is a noun* Again -toe kind of noim is 
important* We say 

It is an outrage that she tells lies, 
but not *It is a book that she tells lies* 

We can call the kind of noun which will appear in such sentences an 
abstract noun* It should be pointed out that this is not the traditional 
disi^ction between abstract and concrete nouns, which was a semantic 
di^nction. However, it seems generally true that the kind of noim 
which appears in these sentences represents a subclass of the kind 
which was traditionally called abstract* They seem to be, by and large, 
count nouns, whereas many of the traditional abstract nouns were mass- 
sincerity, hope, faith, etc. For the purposes of teaching this tudt you 
will probably simply want to indicate that the nouns which appear with 
the noun c^use are one kind of abstract noun. They can be tested by 
their ability to appear in such sentences* 

There is another restriction on the consumer sentence of the 
form 



It that + S + Aux + Be + NP (where S is the source sentence)* 
' Notice that we can*t have 

’f'lt is the fact that he is a bum* 
nor *That he is a bwn is gie fact* 

But we can have 

It is a fact that he is a bunu 

The article before the noun is the important factor* Apparently the 
^xcle appearing with the abstract noun must be the ii^eftnitc a(n). 
-The definite article woidd be possible only if a restrictive clause 
accompanied the noun (That he it a bum is the fact I told you about. >* 
Therefore the sentences which accept noun clauses must be limited 
to those in which the abstract noun is accomixanied by an indefinite 
determiner* 







It + that + S + A'ux + Be + a<n) + •i' sing, 

(This rule is a mimmal one. Other factors which we feel woidd 
simply cause confusion at this pomt also affect the appearance of 
■Uiis l^nd.df noun ^aus More advanced students, xxiight beneiOii ' 

^om a discussion of why . _ 

It was a surprise that he came* 

. and . It was the surprise of a lifetime that he. came, . 

are grammatical, and why 

*It was the surprise that he came. 

is not. It should fee remembered that this is a knotty probiemo We 
couldf frankly, devote every, iinit of a very long curriculiun to a dis- ~ 
cussion of the restrictions which detezminers place on other construe- . 
tions and vice versa, } 

The third kind of consumer dealt with in the unit is another 
It + Comp sentence. This one is distinguished by tiie kind of transitive 
verb which retires an animate object-verbs like siirnrise. terrify , 
frighten^ etc. We have desienated them Vtan- Thus we can have 

It + Comp + T 

It+ Comp+ friglitened tne chilcU 

The place of the Comp is filled fey a xioim clause introduced by that 

*It that he was alone frightened the child. 

Again the restilt is ungra mm atical and either It must be removed or 
the noun clause must be moved to the end. 

That he was alone frightened the child, 
or At frightened the child tlkt he was alone. 

Occasionally some rather awkward coxistructions result from one or 
another of these transformations. We will not make the rules detailed 
enough to exclude this awkwardness at this time. 

The tests for the various relevant subclasses of nouns, adjectives, 
and transitive verbs form an important part of this tmit. As you see, 
they lead to a reformulation of the Phrase Structure rules for rewriting 
nouns, adjectives, and transitive verbs. We have not included the re- 
formulated rules in the unit because th^ would seem to draw attention 
away from the main concerns of it, but if you have ambitious students, 
they may want to. try to rewrite the rules. 

Key to Exercises 

There are a number of self-explanatory exercises built into the 
text of the unit to help the student develop an understanding of the concepts 
inductively. Those on pp, 41, 44, 45, and 49 are cases in point. We sug- 
gest that you work them out with &e <^8$, making sure that they draw the 
proper conclusions as you go along. 



The magram shows where the embedded source sentence appears* As 
we have mentioned before^ it simplifies the grammar a good deal to intro- 
duce the symbol S In the Phrase ^ructure^ and when the currd?£uluni is 
• revised;we will rewrite the rules t6 include it at appropriate points, Until . 
that time^ however, this is one p^ce where it should be easy for you to 
show your students h6w it fits .in, 

P»43 

Sentences 3, 7, and 10, of course^ will not accept noun clauses, which 
points up how the adjectives red, late„ and large differ from the others. 



You will need to make the point when your class is distinguishing 
between the sentences that will accept an embedded noun c^use (2, 7, and - 
10) and those that won*t that not every appearance of ^ is an It Comp, 
Sometimes h is simply the neuter form of the personal pronoun. It 
requires a context (antecedent) but is not the same It as the indefinite one 
in J\i£omyg, . 

Exercise 1, 45 

Answers will vary. The following are some possibilities: 

A; true, certain, doubtful, shameful, comforting, etc, 

B, a possibility, a hope, a shame, a theory, a fac^, etc. 



Some student may come up with a sentence like 

It is the truth that he won the tournament, 

which seems to be a special case contradicting the restriction of the axticle. 
Truth, indeed, does seem to be a special case, and we shouldn't let it 
upset the analysis. You can tell your students that for most cases the 
restriction holds. In fact, they can find out for themselves by experiment- 
ing with sentences. One thing this unit should do is to pohdi up the 
extremely complicated nature of the noun system in English, and partic- 
ularly of the determiners and the restrictions they place on other sentenced 
elements. 

Exercise 2, 46 

1, It + Comp + was strange. 

He came from Kansas, 

2, It + Comp + is obvious. 

He weighs too much, 

3, K +Comp + is a catastrophe. 

The house is sinking, 

4, It + Comp + is certain, 

He will finish. 



5, 

Js Siamese^ - 

.. 5 -' ' ■-«' z , '.’ ' . t. 7 ^ 

0# . It + Coir^ + •was a eurpris<5« * 

• •, . Shie t ' : ■’■:.-•“■•-■■ 

7i 1% + Q>mp,vti Is true, ‘ 

T,he man is an expert, 

8, It - + Comp + wa^ nice. 

He could nmke tise trip^ . 

■ - ‘ ' . * .• ‘ • 

Z-xercIse 3, p, 48 (Soxneliov/ the nun^er of this exercise was oxhitted 

1 ' t* j. ^ . ■ ■ * Vi- , . ^ in tJie Ctudent Version, ) 

1, ft + Copp + pres + Be + Adj^ 

*it + Comp + dbtlbtiial 



1SJ> + pres + M + Vin 
He a 






come 

It + that + S 

1 . ■ / ' _\ 

*It that he win come 



+ presjj^e + Ap 



'a 



is 



doubtful. 



'^delete it 



tiat + 

\ 

That he will come 



1 



+ pres +JBe + Ad;fj^ 



is 



doutsifnl. 



2, It + Comp + pres + Be + a + N* + sins \ 

' I '"v-" } 

It + Coinp is a ^ 

NP + pres +..V|jj + Tm 






He cki^s ofi 



often 



It + that + 



I 



V 



^ + pres + Be + a + Nj^ + sing 

is a 



Tthat ^ 



*It that he cheats 



H + pres + Be + a + + sing + that + 



I 

It 



18 



{ 

!■• f 

a 



W' 



fact 



S 

I 






that he cheats often 



n^ovs often to a position in front of cheats. 
Your n^c^ ad^xt^mo.ye.x^ . , 

j^esence in ^ Sentence 
please st^cture. 






-r Cotfip + pj‘e« + 3^ 
It + Comp 'h is ' ^ 



^ Adja 
cex^^ain 






i«*ei t ^ + ,yi^^ - : • 

He ■go to ktircipe. 



It + that + S / ^ 

4 f4t He mW to E urope 



+ pres + Be + 



V 



certain. 









4 , 



It -i- pr^ + Be - AOja: + that + S 

\ -. i .' ^ ' ( . • 

^ ^8 certam that he will ^ to Bnrope, 

It + Comp + pres 4 Be + Adja 'i 

^ A " . I 

It + Comp + is ftjT^n y 

NP + pres *{• Vja + ftfeh# 

You tlibd^ so 






It + that + S 
It t^t yw illnk so V 



*^delete it 



+ pres + Be + Adj|^ 

fJaay 






that + S 
T 5 lat~^ ' 






+ pres + Be + 

5nSc> :is hmny 



(#^^ay or may not be a true maimer adverb. In fact, as ycm have no 
u^bt becotb6 ^wdre^ ^6 whol6 cl ass of constructions called mannsr 
adverbs presei^s many problems. They are obviously not all alike., - 
There is room for further work in thin area , ) 

P »49 

t teart on this page should lead the student to 
io^tify ^se ir^itive verbs which take animate objects. They prove 
to ^ an interesting diiss of verbs, for as a class thc^r have other things 

adjectives c^e 

derived— teterestingi terrl^^, etc, 

Enercise 4 ,. p, (The ^tructions should refer to the sentences on 

This ^^f^rcisesfejgy givw mere Felice In analysiiig the structure 
of Spences with embedded noun clauses. You mUy nbt want to assian 

Ai?*" KwUJ depend on your class and 

whether you feel the exercise is needed 






li- CoatB'-^ part -4 WP 

■ ' \ ■ .1 



It ri* Comp surprieed me 

■ -NP. +"^past M>+ Vin . 

■ •' -J . / >^^ •■■■ i- ■ • •■- ■' ■ 

I- ■ COUd 



=-> 



K .+ that ^ ' S . + past + Vi-^ + NP 

1 I • V . • \ ‘ 

*It that jTcouId*^ surprised me 









K + past+Vtah + NP + that + S 

* \ 1 I- •■- j ■ ' 

that 1 TOula go* 



It . surprised 



\ 

me 



2, 



It + Comp + past + + T + + sing 

li + Comp + astoi^^ed the 



4 



. NP + past + be + in 

\ 

The t 



top 



was 



spinning 



It + that + S 
I ! I . 

It that the top was spinning 



+ past + Vtan + T +Nai+s 



inished t^e c 




5hC^^ 



“^it delete 

that + S + 

1 - 1 v--' ^ 

That the top was spinning astonished the 



past + Vjan + T + + stog 



4 



3. It + Comp + past + + T + + sing 

1 i 

' It + Comp + terrified the - woman 
NP + past-t-Be + Loc 

oJ V- I . 

She was in the dark 



It + tl^ + S + pa^ + Vtan + T -Nan+ sing 




V \ I j 

It that she was in dark terrified the 



woman 



"^that-S 

It + past 4* v^ + T +Nan + sing+;that + 

It t^e ^Smxi tnLt 

#{It seems more natural to move the ttet^S clause, but either is 
optional. Your students may do it elSEeFway. ) 



S 

1 



she was in the dark 




T 



M 



er|c 









4o It + Comp + past + V. f T + N + simr 
\ I . xtan 1 an 
I I >v^ I s^y' 



It + Comp + pleased + the + mo^ey 



NP + past+V.^ + NP 

i . ■• \. 

He. found- the bananas; 







It + that + 

I \ . 



1 



+ past + y + T + N + sing 
" ta-n I an ^ 



I 



^that-S 



It that he found the bananas pleased the mo^ey 

■ ■ ■- ■ ■ . ■> 



It + past + y^ + T + N + sing + that + 

J ■ j - 1 

It i^eased the monkey that he found the bananas. 



1 



5. It + Comp + paet + + t + N + sing 

1 .. I \/**“ ! 

It + Comp + frightened + the + wg 






NP + past + V. + Prep + NP 
\ s^tprep ‘ 

The stranger y^ed at 



V 



ai him. 



J 



K + that 

'■it th^t 



i 



* Ytan ■*■ 

I .U'--==#( 

r\rt r 



the stranger yelled at him frightened the dog 

S 

r " ’ * - 

Tog 



that-S II + + y + X + N + sing + that 

\ N^^tan j ''‘r’' 

It frightened the that the stranger 

hini 






6. It+ Comp+ past+ V._„+ T + N + sing 
It + Comp + delighted the baby 



NP+past+M+ V. 

I . I*” 

He could swing. 



It + that + S + pa^J^tan'^T + N^n^sing 
■•ft + that ho cotud swing delisted We wti^ 



delete • it 

that + 

.y 



s + past + + T + Kg„ + sing 



-I 



d^i^ 



1 



That he could swing d^ghted the baby. 












V* .V 



:;iw jWV.U:, 
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if ■ -I 
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Proje^s for curious students, p, 51 



Noun slauses are far more complex than one might, think, and we 
have dealt with only one kind in this unit, tapse.- that appear as comple- 
ments in '^certain. It + Comp con^ructions. Ho%vever, there are' many': 
^ssibil^iea for discussing, other kinds* This can be done without 
attempting to formalize r^es dealing with them* Perhaps your students 
would like to try to explain some of the complications. 

1. The first problem concerns sentences of the form 



The + N + sing + Aux + Be + that + 

I N// I 

The fact is that he is a fool* 



When the abstract noun appears in the NP positton it seems to 
require the definite article* Students may conjecture that the 
noun clause comes m as a complement of it this time in the Pr 
position, and that then the Jt is deleted* (the fact is it + Comp. ) 




2. . Students should be able to discover that in sentences of the form 
T + + sing + Aux + Be + AdJ 

the adjectives seem to be abstract adjectives* Thus we have 
The idea is obvious 

but not 

The idea is red* 

3* Not aH clauses beginning with that are noim clauses* Some are 
relative clauses* It should be profitable for students to try to 
find out how to identify each. liooking at the structure of the 
underlying kernels should give the answer* When the clause is 
a relative clause, the that has actually replaced an NP of the 
embedded kerne^ When it is a noun clause the that has been 
added in a position before the entire embedded sentence^ 

Problem 4 should reveal the fact that sentences with linking verbs 
also accept noim clauses as complements of It. 



That he was tired seemed obvious* 

It became clear that he wasn’t coming. 

We haven’t included a problem about the kinds of verbs which 
take noun clauses as direct objects, such as those at the beginning 
m the unit* You might like to assign this problem to some students. 
Perhaps they could discover the kinds of verbs which will accept this 
land of object. 
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Teacher Version 



THE IMPERATIVE ' 

TMs unit, which really builds on the units on questions and the 
negative of Language HI, is concerned with analyzing the .underlying 
stxuctore of iniperatives like - 

Go homco 

- • * . . . ' • 

DonHgohome. 

Though this structure turns out to be far more complex than was ever 
indicated in the simple tz^ditional explanation that such ser^ences 
contain an imderstpod” subject^' it offers an excellent opportunity to 
illustrate to the student the difference bchween surface stimcture and 
underl 3 dng structure* Perhaps better than maity of the constructions 
which we have studied, it ^ves him. an opportunity to actually .find out 
logically how he knows’* ^e underlying structure, though he may 
never have been aware of it before. It presents an opportunity* also, 
to show that questions and imperatives have, at the beginning, the 
same derivational histoxy* is, at the outset they both go through 
Tq. It is such generalizations about the relations that exist in the 
language that we are looking for to explain the creative aspect of 
language****that which enables humans to create new sentences and to 
understand those they have never heard before. 

The kernels underlying imperatives can be shown to contain both 
yoH and will . The only self**words (reflexive pronouns such as himself, 
myself, etc, > which are grammatical in imperatives are yourseH and 
yourselves. This fact points directly to you (singular or plui«l)“ as 
the understood subject NP, The fact that when a tag question is 
formed for an imperative it contains present will demonstrates that, 
the \mderlying kernel also contains these constituents. 

Get going, won’t you? 
or 

Get going, will you? 

^ The derivation of negative imperatives involves four steps, the 
derivation of positives, three. 

1. The first step in the derivation of either a positive or a 
negative imperative is the inversion of NP^ with pres + will. 

Since tliis operation is identical to the yes^no question inversion, 
.“^^^^same transfczxnation can obviously be used by simply 
ma^ng it apply obligatorily to sentences containing Imp as we?l 
as ^ This, of course, involves addixig Imp to the first Phrase 
Structure Rule. Since a sentence will be either imperative or a 
questio]\ bat not bot?^ at the same time, the symbols must be 
placed in brackets. And since either is optional, they will be 
placed in parentheses. 




S 



(Neg) NP + VP 






::vssyr.v-r^-‘,r- r- 



S^m^^sStKGiTS Sr .'VCiBBTtffgg 
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Written this way, the mle indicates that imperatives and questions 
may also be ne^tive. It shows t>at when we find an imperative 
sentence we know that in the underlying .structure i^g^perative was 
chosen as the direction the sentence would go. Once chosen, hno 
then triggers the imperative transformation, the first step of which— 
as for Q— is the Tq transformation. 

Imp+ pres + will (not) + you + Verb. . . 

2. The second step in the derivation of either positive or negative 
imperatives is to delete will. Present is not deleted, as we discover 
when it becomes necessary to add do in the negative imperative. Do 
is added when there is an unattached tense; hence, th«; tense must 
have remained. The deletion of will leaves 

Imp + pres + (not) + you + Verb. . . 

In this form, with the unattached tense, this is not a string which will 
result in a grammatical sentence. O^er steps are necessary. 

3. The third step in the derivation is the deletion of you. Notice 
that we are hot, in this unit, dealing with such imperati^ as You go 
home, or Dorft you go home. In a larger and more complete presen- 
tation this *^delete you would be optional. We have decided not 

to coznpli^ie the ei^lanation with this option at this time. An interesting 
complication arises in negative imperatives with imdeleted you; 

*Do not you go home, must be contracted to Don*t you go hom^ Con- 
toaction is obligatory whenever a negative appears bef^e ah NP^: 

Does not he do that? Doesn*t he do that? , etc. 

4. • the class of positive imperatives that we have chosen to 
deal with in the umt, do does not appear. It is not necessary because 
with the deletion of you we are left with 

pres + Verb. . . 



which v/ill produce 



Go home 
Close the door, 
etc. 

However, if the string contains a negative 



pres + not + Verb. . . 



it becomes necessary to add do-support, which gives us 



pres+^ + 
Do 



not + Verb. 

I » 

not go 



home 




which is usually contracted: Don*t go home. 




There is of positive imperatives which contain do. 

(Do go home.. Dp stay.) where do is stressed for emphasis. We 
have not discussed what the addition of emphasis does to a sentence, 
and won*t here in order not to complicate ttie unit, but it can be ac- 
counted for sometime in the future. It seems to have the efitect of 
separating tense from its verb and requires, then, do-support. 

The students^ unit reveals the rather complicated structure under- 
lying imperative sentences by giving proof of something that students 
know but have perhaps never thought about— that you is the understood 
siibject of the imperative. The most important thing for students to 
discover is the underl 3 ring structure of a kind of sentence they use 
frequently. They will also discover the basic relationship between 
positive and negative imperatives and the relationship between im- 
peratives and questions«> 

Exercise 1. p. 53; 

» 

This exercise is actually the first step in developing the proof 
that you Is the deleted NP hi an imperative sentence. 



The b<^ 


# 


himself 


The girl 




herself 


The people 


# 


themselves 


You 




yourself 


I 




myself 


He 


# 


himself 


She 




herself 


They 


# 


themselves 


We 




ourselves 



#(Some students might enjqy a more comprehensive examination of 
reflexives. Possibly thsy could account for the Vulgate hisse lf and 
theirselves if they note that the Standard myself, ourselves^' ^ Our- 
selves. and herself are the result of combining the possessives my. 
pur, you r, and her with self or selves. ) 

Pages 53-54! 

The discussion on these pages outlines the underlying structure 
of the VP in imperative sentences and points up the similarities between 
negative and positive imperatives. 

Exercise 2. p. 54* 

This exercise is designed to prepare students for the notion of 
the negative tag question. 





isnH 


cam 


can't 


will 


won't 


must 


mustn't 


should 


shouldn't 


would 


wouldn't 


have 


haven't 





Exercise 3. pp^ S4»5 St 

For most speakers of EngUsli^ the tag (Question for a positive • 
statement will generally be a negaUve, An^ conversely, if the 
original sentence is negative/ the tag question v/ill probably be 
positive (You didrft complete the assignment, did von?) Occasionally, 
as noted earlier, the tag^ que'Stiim may omit me nei^tive element after 
a positive statement (Shut the door> will vou? ). 

1. NP+ pres + M + Verb 

i \/ 1 

He should go 

He should go, shouldn't he? 

2* NP + pres + M + nes + Verb 




He shouldn’t go, should he? 
3. NP + pres + M + Verb 



would go 

He would go, wouldn’t he? 




4, NP + pres + M + nes + Verb 



• j 

He 




/ 



go 



He wouldn’t go, woxild he? 



5. NP + pres + M + Be + Loc 

N/ • I \ 

You will be there 
You will be there, won’t you? 



6. NP+ pres + M + heg + Be + 2x>c 

J I / 

You won't be there 

You won't be there, will you? 





He has been going, hasn't he? 






«? 0 - 




been - 



He been #>1^ has he? 



9, NP + pres + M + Verb + Loc 



+ pres + M + Verb + Loc 



\/".. t . i 



We can ‘ come to me party. 
We can come to the pariy^ can’t we? 

10. + pres + M + nee + Verb + Jjoc 

J I \ 

We can’t come to the p 

We can’t come to the party^ can we? 

11. NP + pres + be + ing + Verb 



They aren’t coming, are they? 



Exercise 4. p. 55 : 

In this exercise students are asked to write tag questions for imper- 
ative sentences in order to help them answer the discussion questions 
that follow. These answers should in turn lead students to the generali- 
sations stated at the bottom of page 55 . 

Students may disagree about the form of the imperative tag 
question. This is relatively unimportant at this point because the 
main concern of this unit is to show students that you pres will 



Get out of here, won’t vmi? (or wiHyou?) 

Move over, w<m>^t vou ? (or will vou ^) 

^at your pencil on the dec!^ wohTvo u? Cor vou?l 
Gohoine, won’t you? (or iM, you? ) 

Open the window, won’t you ? (eg wall you? ) 



They 




coming 



They are coming, aren’t th^? 




is the underlying structure of all imperatives, bo& negative and 
positive. 



i 
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discussion forthers the idea that because negative and positive 
imperative sehtondes'have the same underlying structure, we cannot 
simply delete NP_^ tns * ^yill in order to form the imperative. We 
hope this will' lead students to see that the same rule accounts for both 
kinds of imperativeSu 

Exercise 5. p. S7i 

This exercise provides a review of the negative and question trans- 
formations which require do-support in anticipation of ^e .idea that we 
can account for the negative imperative in a similar mianner. It may 
be necessazy to spend some time in reviewing these two transformations 
if it has been a long time since your students stuped them. 

1. Did Joe paint the picture? 

Kernel: Q + NP + past + Verb + N1 

^ I I 

Q Joe painted the picture 



1'- 






=r 



#♦ 



past + NP + Verb + NP^ 

i J \ ^ 

? Joe paint the picture 
past + do + NP + Verb + NP* 



'do support 

" K . 



i I \ 

Joe paint the picture? 



(#When tns moves to the initial position in Tq, the verb, of course, 
reverts to the lexical form and results in a nSn-sentence. ) 

2^ Does the milkman come tomorrow? 

Kernel: Q + NP + pres + Verb + Tm 

* \ { 

Q The milkman comes tomorrow 

pres + NP + Verb + Tm 

* i L. I > 

* ? The milkman come tomorrow 




do support 






pres + do + NP + Verb + Tm 

i II 

Does the milkman come tomorrow? 

3. ^e milkman doesn^t come tomorrow. 

Kernel: Neg + NP + pres + Verb + NP^ 

Neg Tba stdilonan tomorrow 

NP pres + not+ Verb + NP^ 

I' I I li I 

* The: mi l km an ? nm come tomorrow 




m 

*do SUP 



**• pres+ do + not + Verb + NP^ 
The^Jkman 6wSs^ come tomorrow 

dSl^SiJt 












4i: : j find the waich« 



Kernels Neg+ NP* pesfr4iyerb + NF 



N^g B: 



4 




I 






™Neg 



fowd the watch 






NP + not + Verb + NP^ 

1 ' ■ / - 1 ' i 

Bill ? not find the watch 



Ldp support , 

y 



N^+ part not +> Verb t NP 

iul ^d not find thewLi 

X / 

didn*^t 



B 



itch 



5, Do they want amateurs in the play? 

Kernel: Q + NP + pres Verb + HP^ + Loc 

Q + Tney want ama^urs in tii 









play 



pres + NP + Verb + NP^ + Loc 

J nn,* * ' ' 

? Th^ want amateurs in the play 



* l^do support^ 



pres + do + Verb + NP^ + Loc 
^)o they want amateurs in^< 



e play? 



6, I'hey don^t want professionals. 



Kemrt: Neg + NP + pres + Verb + NP^ 

M* 4 . rJ \/ I 

Neg+Th^ want professionals 






NP + pres + not + Verb + NP^ 



^do gimpert^ 



They ? not want professionals 



NP + pres + do + not + Verb + NP^ 

rLy V J- f ■ ! 

do^t 



S * VI 

V , , , 

do not want professionals. 



Pages 



57-59 



This discussion presents the evidence to support the notion that 
^si^e and ^l^tive imperatives have the same underlying kernel 

ft i» important that students 

«»iaiy wrft. « 



) 









iji 






~ / ” 
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Btardiae 6. P.62 ; 

This ^e^cise giver shidehts ipi^ctice in writing strings underlying 
negative and positive impe^iives, 

1. #1^ + + pres^M + + Dir 

Imp + you wiU Jo away« 

# ( Some studerts prefer to classify go away as V<r> * Loc, Either 
answer is acceptable at this point becimse understanding the impera 
tive is the real issuer ) 



2. Imp+NP+pres+M+ Vi+Loc 

Imp + y^ st^nd l>ack. 

3. Imp+ NP+pres+ M+ VV + NP^ 

I \ \/ ^ / 

Imp + you 'mXL eat yourlunch, 

4. #Imp+ Neg+ NP+ pres+ M+ Dir+ Tm 

III \ / I / / 

In^j+Neg+you will go cut late. 

# (See note for #1. 2njJJ^£c_is also acceptable here. ) 

5. Imp + NP+ pres + M + V*^+ NP^ 

I I ' \ / / 

Imp + you wiu roll that barrel. 

6. Imp + NP + pres + M + + NP^ 



Imp+yw will o/e 



mn the door. 



7. Imp+ N^+ prw^M+ 

Imp+ Neg*»-you will o^n the door. 



8. Imp + NP + preu^M + + AdJ 

Imp + you will gdt snwt. 

9. Imp *(*NP*^ pres M***Vtr*i* NP^ + Tm 

J . I I I I 

Imp + you 



\/ 

will 



Jo ibai prob^^m last. 



10. Imp+ NP+ pres+ M+ V^+ Loc 

M *1 ^ I \ / / / 

# Imp + yea will stay put. 

t ,£^^yfa»llyakindof adjective derived from the verb wrt^ In 
^ ? probably comes from a passive source sentence^ such as 

have been out thiSM^^ (Ybu jHD stay Whare.vou have 

r JBitt eitunent 

position after stay. 
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V 



Ex, 7^.p.<636t , 

J 

A. 

r 1: - ^ ... :. <dl<4® year ^k« 



. V' 



pw%tM+ira?+ v^+ 3 




r 



ymbopkff 

pres NP + V||p, t > 

pres + yea c3om your books 



prw ■•^V^+ ]^ 

Q^e your bookBg 
2. laap + NP+ pres + M.f V^+ 

^QI block i^t 



J^iptypu ato block t^t kick 

pres M + NP+ f NF^ 

\/ / / / 

you block that kick 

pres+I?P+ NP^ 

/ ^ / / / 
pz^B 4* you block that idek 

pres 4* Vtr+ NP^ 

\/ / 

Block fhatJdjCk. 

imp 4; NP + pi*M + HI 4* v*** 4- Np2 

J ^ / / 

Imp 4* you . will find your partner 

pr^^M4* NP4* Vji»4- NP^ 

^iU you fmd your pertner 
prr^4-|gp+ Vw4M^ 

K I i*T I 

pres 4* you yovu? pBetjoBtt 
prw*Vii,+ WP* . 

Pbd yofilr pafhier. 




delete willv 

======^ 



delete you 












^delete will 



T 

d^ete you 




delete will 

■ V 






"^delete you 



o 









te® +‘N«g.+ NP+ireff * K + V+„ + NP? 

A -.„\ .I X/ J f 

' you will forget ice cream 



ip+ ilp+ ppee+ + NP^ 

JfA fo^et icecream 



]^re&+ M+ tioetV + NF+ Vt,. + NP^ 

Imp ♦ Wm (Urt) you fo4(<^ ioe cr^m 
Impt |jlP*f pri® + not+ Vty + NP^ 



imp+ybu 



L. I 



^ I /“ / 

^ net forget ice cream 



imp+ prea + not + V.^ + it^p2 

A ^ ! I / / 

ImpT* ? + not forget icecream 

pres + do + not + V^y + np* 

\/ / / / 

Db not forget ice cream « 

5, Imp + Neg+ NP + preb M + + NP^ 

I 1 I \/ r / 

Imp+Neg+you will pick a fij^ 

Imp + NP + pres + M + not + V+r + NP^ 

J . I \/ if/ 

Imp+you wm not pick afigtit 

Imp + prea + M + (not) + NP V. + NP^ 

/ 1^^ / 

Imp+ Will (not) you pick a fight 

ip + NP+ pres + 

Imp + ylu+ ? +not p/ck alight 



I^; 



Imp + pres + not + Vtr * 

I I ' I J / 

Imp 7 not pick afis^ 

pres+ do+ not+ Vtp-^ N]^ 

\/ / /'' / 

Do not pick 

' - N. / ' X 

Don't 



^Ne 





"^wlli delete 






"you delete 






IdOJ 













^will delete 



■r 



* ^you delete 






do support. 



- .•'5c 



o 

:Dir 






f * 
I * 



■:'^^? 2 !Aiaegsa 



g 



. 

:eric 
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B* 1.Q ^ Neg + + pres + be + ing + Vj + Tm 



nI^ + yiu 'air^ t^orrow 




Q + NP + pres + be + not + ing 4- Tm 

I . I \ / / \ / * i 

Q + you are jiot combig tomorrow 






pre^^e+ nrt + NP*®* in^^i+ Tm 

Ar^ you coxoing tomorrow 

Aren*t 



2.# (jt+ Neg+ NP+ part +^tr 









Q + Neg + you heard the assignment 



Q+ NP+ pajrt + 50^^= vw+ NI^ 

\ I ‘III 

Q + you + ? + not hear the assignment 



IQ^ 






T ^npt + NP+ Vtr+Np2 

I I / 

? not you hear the i 



*^do support 



assignment 






part 



rt •^ + not + NP + Vj_ + 

Md jQot you hear the a 



\ / 

Didn^t 



assignment 



#In order to let one set of rules account for several transformations 
and to establish an order in transformations^ we add do-support after To 

JiSfr- ^ ^5^ we idace it last in the order of transformrtions, 
so that it will have to be written only once. 



3 # 



Imp + NP + pres +M + * ^oc+ Man 

, i . I / / / \ 

Imp ▼ you will- remain in your seat^uietly 



Tq 



■y 



Imp + pres+M+ NP+^^afi + ^^c + 

' ^ A 



Imp 



Man 

ts^i 



will delete 



Imp + NP + pre^ + hoc 
Jmr — — 



you remain in your seats quietly 

+ Man 

qu^rt 






* ^you delete 



ip you remain in >eur seats 



letly 






pre^JlTjag + l^c + mn 
Remain in your seats quietly. 



indents may classify this verb as or Vj^^. 



~ ^ „ - ■ ■ , ^ H 



4, 



.2 



Neg+ NP+ pairt + V*r *** NP^ 

I \ \r / 

Njeg + Auirt Mary boug^ the tickets 

Aunt Mary +?+not\bi^ ^e tickets 
+ pa^^o+nj»t+ y^p+ JUP^ 



Tjjeg 






do support 






Aunt Mary 



\ / 

didnU 



not bt^ the tickets • 



5. Imp + Neg + NP + pres + M + Vj + Loc 

' -I. I ^ t‘ I 



Imp + Neg + you 



write on the desks 



Imp + NP + pr^s^M + + Vj + Loc 

Imp *** you will not write on the desks 

Imp+ pres + M+ (not) + NP+ + Loc 

I . .1.. ± A. / 



*^Neg 









^will d^ete 



/Imp + 



(not) you write on the desks 



Imp + NP + pres + not + V| + Loc 



Imp you ? not write oh the desks 
Imp + pres + not + Vi + Loc 



JUOC 

nte oL 



Imp 



I I 



not wr 



‘Ite o^ 



*^you delete 



*^do support. 



the desks 



pres + do + not + Vi + Xjoc 

\y I I i 

Do not write oi 






ite on the desks* 



